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PART II. NIRRZATIVE INFORMITION

INTRODUCTION

Project Description

Harrison Educational Research and Development Center, a project for

development of instructional materials for children with specific learning
disabilities and integration of art and ;usjc with the social studies,

Dr. Clarence R. Milliams, Project Lirector, Fducational Research and
Development Center, School Zdministration Building, Harrison School District,
Harrison, ’rkansas, 72601. Funding: TFiscal Year 1971, $95,000; Fy 1972,

$95,000." Pparticipants in Fiscal Year 1971: 68 teachers and 1,527 geographicallu

isolated students in grades l-€. Participants in Fiscal Ycar 1972: 315 tcachers

and 1,836 geogranhically isolated students. Pproject Number: 13~70~0006~0.

This project was comprised of three major compohents, linked together by
the common element of fine arts.

One component was aimed at carrying out research tasks to discover some
of the educational needs of children with specific learning disabiiities in
the areas of sensory-motor intcgrétion and perceptual-motor skills. Project
effort was directed toward discovering néeds in areas that wore not being
adequately served by existing instructional materials. After a need was
identified, instru..ional matefials were then developed, using music and art,
where appropriate, as the subject matter base. 7rt was used in helping
children to overcome visual-motor disabilities, and music tasks were used
with children who had difficulty with auditory verception, while providing

auditory and moior reinforcement in othc: areas of lcarninjy.




Each newly-devised item of instructional materials was given a triél
period in two SLD resource rooms and with other appropnriacc groups for the
purpose of evaluctina its‘use and making necessary changes.

Cther activities which involved special cducation included inservice
training and instructicnal materials adaptation and develorment for educable
mentally retarded children (grades 1-9) and for educat.! nally disadvantaged
children.(grades 1-6).

The dissemination effort involved assisting schools outside the nroject
area in planning and initiating nroarars in snecial education.

The second project comnonent was focused on the imiegration of art and
music with the social studics in self-contained classrooms. This effort was
supported by inservice training and follow~-up supervision, trthile cach
participating teacher was furnished all eguipment and expendable supplies
needed to establish these curriculumenriching methods as nermanent »ractice.
This comporent was a carry-over from a previous project in which 26 school
districts in six othcr counties successfully adopted and continue to support
similar instructional progriams. 7. supporting media center, developed through
that project is still intact and serving the present effort.

The tnird compouert is a pilot project in the integration of lai.quage
ecrts with the fine arts, social studies, and career awareness in one fifth
grade classroom, using the study unit approach.

A1l project components incorporated scrvice for participating teackers,
and all project gctivities were designed so as to bring akout rermanent

change in curricula and instructional practices whil¢ directly serving the i

educational needs of students.



The spensoring school district has relied hcavily on the cooperation
of the project staff, participatinag agencies, parents, teachers, consul-
tation teams, the local advisory board, and resource persons in the

conception and execution of the project plan.

Goals and Objectives

The qoals and objectives of this project have been stated in terms
of desired behavioral change among participating students and teachers.
These objectives may ke found in the Operation Grant Proposal for Fy 1971,
pp. 15-23. They are also re-stated in Part II of this evaluation report,
where evalvative outcomes covering two years of operation effort are shown

in direct relatiorship to each stated objective.

Evaluation Techniques

The Operatioq Grant Proposal for this Project (FY 1971) contains an
evaluation design, deséribing the groups tc bhe tested and the test instru-
ments to be used. 7Tiil., design and its accompaniying schedule was followad
as closely as was practicable. In cases of minor decviation from the
planned design, cxplanation is given along with the outcomes in part I3

of this report.
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Z. Objectives, Activities, and EFvaluation Results

l. ART AND MNUSIC
GONL I/.. To establish and support art and music instructional
programs in elomentary classrooms (grades 1~6) of narticipating schools
within the project area whcre such programs do not presently exist.
BEH/VIORAL OBJECTIVES

Cognitive Domain

Objective I7-1. Students will be able to disnlay a knowledge

and comprebension of the basic concepts in art and music as measured

by teacher-made tests.

Objective Ir~2. Students will be able to display a luowledge

of music and art history as measured by teacher-made tests.

Elementery students, grades 1-6, of Huntsville, St. Paul, and Kingston
caomprised the target population for all objectives under Goal IA. In
order to achieve these objectives, the following activities were carried
out:

1. Inservice training in art and music for elementary classroom
teachers.

2. Follow~up demonstration teachinq in the classrooms of
participating teachers. This was done bg thé art and music
supvervisors at the request of the teacher.

3. Instructional programs in art and rusic werc initiated.

Those were conducted by the classroom teacher under the

guidance of supervisors.

11




4. Classroom supcrvisory visitation to classrooms where
instructional programs had been initiated.
5. Evaluation

Iz-1 and I7Z-2 in Art. Evaluative results showed the following

cognitive gains in art:

Students who were tested for achirvement in Jnowledge of
basic concepts in art over a two-ycar period showed an average
gain of 19 points on a 55-point test for a gain of 35 percent.
see Table I.)

5 test entitled Survey of Irtists was administered to the

students of six classrooms in February, 1971, and again in May.
The scores on both tests were very low, but the average gain
over-all was 11 percent. The same test was administered again
as a post-test in the Spring of 1972. 7211 availakle students

- who tock the pre-test wcre post-tested, and the average gains
are shown in fable IX. The over-all average gain over a two-year
period was 34 percent. Thoe average two-year gain made by a
sample of 43 students Iin proints was 2.12 out of a possibl2 score

of 10, for an average gain of 21.20 rercent. (See Table IIT.)

12




STUDENT KNOWILEDGE OF DASIC CONCEPTS IN APT

TABLE I
(OBJECTIVE I r-1)

AS DISPLAYED THROUGH NRT FORKS
W.TSON ELEMENTIRY SCHOOL

HUNTSVILLE, FALL, 1970 - SPRING, 1972

" FALL, 1970 SPPING, 1971
§ GAIN
‘ RATLIE Off RATING ON .
& .
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§ wl e = kg E Wl 4 2|5 § :\G:?‘i %5
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D
E
F
G
B
AVERAGES 11 55] 20 AVERAGES 32 551 56 20 | 36

”‘G ~bove ratings were based on spécific crayon drawings and other classroom activities.
FRICL carw is the difference betw:wn ratings of Fall, 1970, and Spring, 1972.
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TABLE I
(OBJECTIVE I 7~-1)
|
| STUDENT KNOWLEDGE OF DASIC CONCEPTS IN NPT
2S DISPLAYED THROUGH ART IJORKS
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TABLE II
{ MJECTIVE I7-2)

ZVERAGE STUDENT SCORES OMN SURVEY OF ARTISTS
7n fAchievement Test in Zrt History

PRE-TEST TEST GATN . POST-TEST
FEBRUARY, 1971 Ky, 1971 o __SPPING, 1972
[ £ Ly = 0 I3
CLASSROOK @ & CHRl e 8 )
] e [ M ESRE )
tua £ Y £ I B [ ROl B o b By
Ryl RBe 2 & CulYEd SRR BER S | B
sokl ER | ECB|RE|ECHESR|BEY SOy B8 | ERS
:>8t.> 50 SERHO] SOl RCR|SEO BREA 3 S EY
T L) ) XAl rnlrray AU OAaN RW ~ R Q
Pl 10 l.36 14 1.89 19 .51 5 3.90 39.00
b5 10 .62 6 1.78 18 . 1€ 12 5 3.00 30.00
¢ 10 .28 3 2,22 22 1.94 | 19 3 6.66 66.66
D 10 2.42 24 4.53 45 2.11 21 8 3.13 31.30
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H 10 9 2.89 28.9C
I 10 3 1.00 10.00
J 10 7 2.71 27.10
K 10 6 3.2 33.30
AVERAGES 10 1.28 12.83 2.41124.16 1.02 11 o3 3.40 34,02
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Students were able to display a knowledge and comprchension of basic
concepts in music as shown by dcmonsfration and obscrved bu the teacher
and supervisor.

On pre-test, students in tho first gradc experimcntal agroup wore
unfamiliar with torms uscd in expressing basic concepnts. Average pre-test
score.was 1.25. On the post-test, students made the following average
scores on a scale of 1-5, with 5 as highest: fast-slow, 4.60; even-uneven,
3.35; high-low, 4.15; loud-soft, £.20. Thc oécrall average score was 4.07
on a scale of 1-5 with 5 as highest.

retivities which were usced in instructing these students were based
largely on body movement in responsc to rhythmic patterns. The cancepts of
fast-slow and even-uneven were first introduced by patterns nlayed on a tone
block. Follewing this, recordings of orchestral music woere used to initiate
the response. Children were also taught the concepts of high~low and loud-
soft through body movement and gesturce. Songs from "ifaking Music Your Own"
and a variety of orchestral music were used.

The first grade control group demonstrated the same lack of knowledqge
and comérchension of these basic concepts on post-test as had been shown on
pre~test.

The Colwell Elementary Music Achievement Test was administered as a
post-test to a fifth grade class (K~G) which had taken this test one year
earlier. The pre-test score for this class was 36.7, and the post-test score

was 39.4. There was a gain of 2.7 points or 7 percent.

16




The relatively small gain which this group of students made was
probably duc to the fact that most of the activity in this class was made

up of singing, with little emphasis on instruction in basic concepts.
Ix-2, Yusic
B el s S ——

Students were able to display an incrcase in knewiedge of music history
and appreciation as measured by & HERDC test. (Classes which were tested
during the first year weore not available during the second year; therefore,
another group was chosen.

A HERDC Music Achievement test was administered tc class H-H, (third
grade students) as a pre-and post-test threc months apart. The average
pre-test score of all students was»10.7 and the average post-~test score
was 20.9'of a possible 26 noints. Percentage gain was 105.1 percent. This
may be compared with last year’s experimental classes (Ffourth and fifth grade
students) who sho?ed a 25 percent gain between pre~and post-tests. (See
Table IV.)

Activitieé used in teaching music history and appreciation to these
students included extensive use of filmstrips, recordings and books. DRulletin
boérds were utilized as a mecans of focusing the students' attention on
particular phases of study in progress. The approach teo instruction was

done by the unit method in which the students were active particinants.

17




TADLE IV
(OBJECTIVE I 7~1)

NVERAGE TEST SCORES [IADE
DY FIRST GRADE STUDENTS ON
PRE~-AND POST-TESTS ON
DASIC MUSIC CONCEPTS

DBASIC CONCEPT - PRE~TEST " POST-TEST
FAST-SLOV 1.73 £.60
EVEN-UNEVEN ".05 3.35
HIGH-LOW 1.10 4.15
LOUD-SOFT _ 1.15 4.20
AVERAGE 1.25 4.07
AVERAGE GAIN 226 PERCENT

Summary, I/-1 and I2-2 in Music. First grade students who trere tested

for achievement in knowledge and comprehension of basic concepts in music
(Objective I2-1) showed an average gain in one year (1971-72) from 1.25 to
4.07 on a rating scale of 1 to 5. The average lercentage aain for this

group was 225.6 percent.

-
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Fifth grade students who were given the Colwell '‘lementary HMusic
Achievement Test in the Spring of 1971 showed a pre-test avéfage score of
36.7 and, cne year later, a post-test score of 39.4. There was a gain of
2.7 points or 7 percent.

During the first yecar of this project the cognitive gain in music
history and appreciation (Objective IA~2) among fourth and fifth grade
students was 25 percent. During the second ucar third grade students had

a: average pre-test score of 10.7 and an average post-test score of 20.9°

of a possible 26 points for a gain of 105.1 percent.

Affective Domain

Objective IA-3. Students will display positive response to the classroom
activities used in carrying out this program of instruction, as measured by
ceacher-made rating scales.

I2-3, Art

The art supervisor rated student art works in five different media from
four classrooms. These ratings wcre made in relation to the quality of work
done by the students in each medium. The classroom teacher rated each medium
in relation to student attitudes toward activities carried out in that medium.
The teacher and the art supervisor marked these ratings independently without
collaboraticn, monitored by the project director. A correlation coefficient
of .9 resulted frcm the two sets of ratings, indicating that there is a high
relationship between art achievement and student attitude toward or pleasure

derived from art activities. The averaqe self-rating on attitude toward
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art activitics as related to five different: media was 3.0, out of a
possible 5.0, th: sane as the average rating on achievement given by

the instructor and supervisor. (Sec Table V.)

TADLE V
{OBJECTIVE T 1~3)

ART SUPERVISOR'S RANKING OF S<{UDENT ACHIEVEMENT
IN FOUR CLASSROOMS, COMPARED
WITH TEACIERS® FSTIMATE OF STUDENT MEDIUM PREFERENCE
SCHOOL YEAR 1970-71

ICTIVITY (MEDIUL)
COMIINED -
PLINTING COLIAGE CRAYON THEEE- crayen | |AVERAGE
PESIST - || DIMENSTONAL
cLassroor | iy o & . £
g 3 g?] £ E fq E. 3] ﬁ 3] E‘“‘] <3}
5 S 3 ' & a 3] Q
H H ¥ ~ ~
E E 2t E ¢ R & = & & L = &
A 3 ¢ 2 2l ¢ 5 1 1 5( 3
B 4 ¢ 5 501 2 2 1 1 3| 3
c 5 4 2 21| 4 5 1 1 3| 3
D a 4 3 3|l 1 1 5 5 2| 2
| |
AVERAGE 4 /.'{ 3 3 2.75&25; 2 2 'ia.zs 2.75|| 3.0 13.0
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IA-3, Music

Students displayed a positive response to classroom activities involved
in nusic instruction as measured bu ratings given by students.

In ordér to determine student interest in relation Lo three different
areas of music study, a preliminary éurvey 1ras made among the third grade
experimental students. Up to this point the students' music education had
consisted primarily of singing and learning the meaning of lasic concepts in
music. Interest ratings were made in relation to these areas of study: (1)
study about music compositions, (2) music notation, and (3) knowledge of
instruments. Interest ratings were on a 1-5 scale with 5 as highest.

The results of that survey arc as follows: music notation, 4.44;
knowledge about instruments, 4.39; and study about composition, 3.60.

Greatest cognitive gain, however, was made in this order: nmusic
notation, 169 percent; study about music compositions, 102 percent; and
study about instruments, 46 percent.

Following the post—test; students werc again asked to rate how well
they enjoyed each phase or study. Results arc as follows: study about
music compositions, 4.84; knowledge of instruments, 4.61; and music notaticn, <.00.

The preliminary ratings showed highest interest in music notation, and
highest cognitive achievement occurrcd in this area also; h;wever, the average
post-test survey showed that students enjoyed music notation least. It should
be noted though that this rating could not be considered low (4.00 out of 5.00)

and that only three students rated this phase lowest.
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The average affective survey data showed an increase from pre- to
post-test of 4.14 to 4.48 or eight percent.
Classroom activities for this group included the following:

Study abcut music compositions
l. Listening
2. Viewing filmstrips
3. Reading
£. Discussion '
5. Rﬁythmic activities

Music Notation
l. PRhythmic response
2. Reading charts
3. Seeing filmstrips
4. Writing musical patterns
5. Creating songs
6. Singing
7. IListening
8;. Playing instruments

Knowledge of Instruments
1. Seeing filmstrips
2. Observing posters
3. Listening teo recordings
4. Making vercussion and stringed instruments

For a summary of test results see Table VI.
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Summary, IA=-3 in Music. In order to determine interest in relation to

three different areas of music study, a preliminary survey was made amona
third grade experimental students. Results of the interest ratings marked
by the students ocn a I-5 scale with 5 as higﬁest are as follows: music
notation, £.44; knowledge about instruments, 4.39; and study about music
compositions, 3.60. (See Table VI.)

Cognitive gain was as follows: music notation, 162 percent; study about
music compositions, 102 percent; and study about instruments, 46 percent.
Table I shows the parallel between student self-interest ratings and comitive
test results.’

The average affective survey data showed an increase from pre-~ to post-

test of 4.14 to £.48 or eight percent.
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TADLE VI
RESULTS OF INTEREST AND KNOWLEDGZ RATINGS IN MUSIC
OF AN EXPERIHMENTAL THIRD GRADE CLZ.SS
(7verage Scores)

Objective In-2 - ITA-3

INTEREST SELF RATING COGNITIVE TEST RESULTS
43
vl ¥
5 8 2 " &
O 4 O o] £ u @ o
45’.’ ) ’Si a7 ? 4&’: Lo g Em 3 g
0 o \ ' M
BRI LS| HRl SEl F81 L8 AR 0a
bE| BE BB BE| BElES | BEsE
A o &al & ol el AY o 2 A &
. AN
Music Notation 4.441 4,00 5 NEG. |- 2.44 | 6.5€ 7 169
Study about Music Compositions .| 3.60{ £.84 | 5 3¢ | 3.72 | 7.61 8 |102
Study about rfusical Instrumcnts .39 4.61 5 5 2,61 | §.72 11 46

e = TOTAL AVERAGE GAIN 105.6




Psychomotor Domain

Objective IA~d{. Students will develeop manivulative and precision skills

in nusic and art performance as observed by classrcom teachers and consultants
and recorded on a teacher-made scale.

IA-4 in Art

Random samples of m@ired art works of 18 students were drawn from those of
the total enroliment of four classrooms. Fach paired sample represented two
art works by the same student completed several months apart. wWithout knowledge
of the order in which these works were completed, two artists judoed each pair
on the basis of maturity, selecting the one of each pair which showed more
maturity in the use of manipulative skill.

As a fesult of the first year's evaluation, Table VII shows that the judaes
agreed that 50 percent showed increascd maturity on the second work, while they
agreed that only 17 percent showed no gain. The judges disagreed on 33 percent.

Table VII also shows the percencage of students in each classroom who
showed increased maturity. Four classrooms showed an average increase of 47.5
,bé;;ént.

A samnple of seven students were pre- and post-tested acain in 1971~72.

The same mcthod of scoring was used as in the previcus near. This time, the
same judges aﬁreed that of this sample the same percentage (57 nercent) shoﬂ@d

gain in maturity both years. These results are shown in Table VIII.
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TNPLE VIX
(OBJECTIVE I 7.-¢)

IRT

MIATURITY INCREZSE NS EVIDENCED IN

s

STUDENT ART WC

Fy 1971

ASVTIONT
QAHOHS OHed
SLNIANTS J0
JOYLNIIdad

&9
<3

67%

50%

33%

47.5%

v,

SINIANLS
TILOL

]

JHITIEUNI

ALTHALTA
NI dSVIIIRT
ON ddMOHS

2

ALIHILLTH
dISEHIONT
d&riOHS

CLASSROOM

II

IIT

IV

AaqIDIAN0

33%

ALTHMWLEH
NI JSVEHIONT
ON QdHMOHS

17%

ALTINIE
dISVAIONT
admMoOHS

50%

STUDENT

TOTALS

PERCENTAGE
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TAPLE VITI
(ORJECTIVE In=")
2RT

PERCENTIGE OF TWO-~YEAR STUDENTS
WHO SHOWED GZIN IN ZRT MATURITY
OETWEEN PRE- IND POST-TEST

SHOWED INCREZASED SHOWED NO INCLREASE '
STUDENT {ATURITY OF I:TURITY UNDECIDED
Ist year/2nd year lst wear/2nd year 1st year/2nd year
A /x x/
c x/%
E x/ /x
L /x x/
M x/%
0 x/x
P x/ ‘ /x
TOTAL NUMBER . .
STUDENTS 274 0/0 373
PERCENTAGE _ :
OF STUDENTS 57%/57% | 0/0 £3%/43%

From subjective examinaticn of the data therc is indication of a direct
relationship between student cain in manipulative skills and the following
instructional varisbles: (1) teacher experience in art, (2) time allotted

for art activities in the classroom, (3) teacher attitude toward art, and

(4) teacher acceptance of the HERDC instructional and supervisory programs.
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Objective IA~4, Music

Students developed manipulative and precision skills in music>performange
(rhythmic activities) as observed by classroom teacher and consultant and
recorded on a rhythmic activities rating sheet.

Experimental students in first arade participated in the followineg
activities:

1. Rhythmic movement through basic locomotion such as
walking, running, hopping, step—-héppinvq, and skippine
plus variations on these. |

2. Singing games

3. Dramatic rhythmic activity

4._ Free rhythmic activity

Students In Class S-D were evaluated only on the skills of honping,
ski:ﬁihg, and step~hopping, and on the ability to phusically resnond to
even—uﬁeven and fast-slow rhythmic pafterns.

fverage pre-test score on the skills rated was 3.19% and post-test score
was £.40 or a 38 percent increase. Zverage pre-test score on resvonse to
rhythmic pattern was 2.96 and post-test score was 3.50 or an 18 percent
increase. COver-all gain was a 28 percent increase.

This group was compared with another first arade class, H-W, which was
a partial-control qgroup. This class had receivod experience in hopping and
skipping bﬁt not in step-hopping or in lcarnins to respond to rbythhic patterns.

This group did not receive a pre-test.
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The average post-test resglts of the control students are as follows:
hopping, 4.22; skipping, 4.00; step-kopping, 1.77. On the test for physical
response to rhythmic patterns, these students did not understand the basic
'concepts involved well enough to téke the test. The comparison of these two |
groups indicates that most students do not learn basic locomotor or rhythmic
skills without instruction. (Seec Pable IX)

Summary, IZ~4 Iin Music. Students who were evaluated in psychemotor skills

related to music (basic locomotion énd rhytimic activities) scored an average
rating of 3.07 on a rating scale of 1-5 with 5 as highest. (These students
had received some instruction previous to the pro-test.) The post-test average
was 3.95 with a gain of 28 per&ent.

Control groups with no instruction shkowcd no gain. J comparison between
experimentalméﬁd control qgroups indicates that most students do not learn

basic locomotor or rhythmic skills without instruction.
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TZDLE IX
(ORJECTIVE Ir-£)
USIC

AVERINGED PRE-/ND POST-TEST RESULTS 7S RECORDED
ON RHYTHNIC ACTIVITIES RATING SHEET

SHOWS 7N UMDERSTZNDING OF THESE CON-
CEPTE nY APPROPRINTE PHYSICRL RESPONSE

SKILLS TO VARYING RHYTHIYIC PATTERNS WELL
ENOUGF TO TAKE THE TEST
Hop SKIP | STEP-I'OP FZST-SLOW EVEN-~UNEVEN

PRE- PGST- | PRE- POST~ | PRE- POST- PRE- POST- PRE- PCST-
*CONTROL GROUH.— 2.22 | — ¢.00 | —1.77 ‘ * *2
(Peceived - -
instruction
on hopping
and skipping
only)
EXPEPII'ENTAL 3.19/ 3.50 2.57 3.07 - 2.86 -
GROUP 2,40 2.50 4.00 3.86 3.14
(Received
instruction
in all
activities)

*Control group received post-test only.

*#These students were not tested individually on concepts of fast-slow and
even-uneven because they did not understand these concents well enoudch

to take the test.
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GOLL IR. To provide assistance in adaptina art and music materials and
techniques for instruction of disadvantaged child:en.
_ BEHZVIORAL ODRJECTIVES

Cognitive Domain

Objective ID-1. Students will be able to display a knowledge and

comnrehension of the basic concepts in art and music, as mecasured by teacher-
made tests.

Objective ID-2. Students will be able to display & knowledge and

comprehension of rusic and art history as measured by teacher-made tests.

Educationally disadvantaged children, (grades l-6} who werc shown to be
onr or meré grades below their age level in achievement were qrouped in
special classrooms. Niné such classrooms in Farriscn, plus several classrooms
in Huntsville were given music and art instruction. The same pattern of
activities was followed for these students as for average achievers, following
a pattern of inservice training, deronstration teaching, and supervision. The
amount cf participation, however, was diminished due to teacher concern for
achievement in basic studies.

IR-1 in Art

The test design originally planned for objective IR~1 in art Qas not
fblloweq because there tras little opportunity to teach basic concepts in art

to these groups. These classrooms contained many low achievers, and the

teachers generally felt the need to emnhasize lancuage and math skills.
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/L survey was made amonc five teachers to determine the amount and kind
of art subject matter being included in the instructicnal prooram. The
results of the teacher self-ratinag scale, show a combined average of 59
percent. This shows that the five teachers surveyed judged themselves to
be including 59 percent of the subject matter suggasted in the ZArt Concepts
and Terminoloqy list (see zppendjx A). This list was compiled by the art
supervisor as a representative list of concepts that elementary students
should experience at these grade levels; however, 100 percent would only
be expected in ideal situaticns where there is no teacher overload. This
survey was not conducted again during the second year.

Further testing under Objective IN-1 was done during the first year
among 31 sixth grade students in one classroom to determine the amount
of gain in knowledge of art concepts over a three-month period. qbis
group showed an average gain of 12 percent during that period} however,
the scores were low: 67 perent average on pre-test and 75 pbercent average
on post—tést. Table X shows the results of this test.

Further testing could not ke done with this qroup, as they were promoted
to the 7th grade. )

2 sample of nine students were selected and pre-tested during the first

year, and they were post-tested near the end of the second year. Following

is a description of how this evaluation was carried out:
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Drawings and paintincgs made bu nine educationally disad-
vantaqged students of two years were compared. The art work
was made during April and May of each year. The students
were from uncraded classrooms. Soven students had the same
teacher both years. Two students, 7 and M, had the same
teacher that the others had during the first year, but they
were enrolled under a difforent teacher the second ycar.

Fvaluation criteria used three visual arts concepts:
color, line, and texture. Rcfore being tested, the children
had experienced a structured learning program in the areas
of color, line, and texturec. C&lor was taught during the
first year, and line and texiure were taught during the
second year. During the second year, the teacher included
color in classroom discussion. Test rcsults showed an

average gain of .16 points or 6 percent. Ratings were on a

/

A

1-5 scale, with 5 as the highest score. (See Table ﬁ&) Table

XII shows a summary of this information.
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TABLE X
(OBJECTIVE I B-1)

ART ACHIEVRMENT
SIXTH GRADE CLASS OF
EDUCATIONALLY DISADVANTAGED

Fy 1971
POSSIBLE PRE-TEST POST-TEST GAIN
STUDENT SCORE SCORE PERCENTAGE SCORE PERCENTAGE POINTS | PERCENTAGE
SCORE SCORE GAINED { SCORE GAIN
F: — —— —
A 33 21 A4 24 73 3 9
B 33 23 0 26 79 3 9
C 33 25 76 27 32 2 6
D 33 23 70 30 91 7 21
E 33 21 64 19 58 -2 -6
F 33 23 79 25 76 2 6
G 33 24 73 26 79 2 6
H 33 21 64 28 85 7 21
I 33 22 67 28 85 6 18
J 33 19 58 26 79 7 21
K 33 20 61 17 52 -3 -9
L 33 21 64 26 79 5 . 15
M 33. .21 64 25 76 4 12
N 33 13 39 23 70 10 31
0 33 25 76 27 ‘82 2 6
P 33 23 70 .29 88 6 18
Q 33 19 58 . .25 76 6 18-
R 33 23 70 26 79 3 9
s - 33 20 61 18 55 -2 -6
T 33 16 43 20 61 4 13
U 33 24 73 23 70 -1 -3
v 33 22 67 25 76 3 9
W 33 .25 76 26 79 1 3.
X 33 26 79 31 94 5 15
Y 33 26 749 27 82 1 3
A 33 21 64 30 91 9 27
AA 33 28 w5 28 85 0 0
BB 33 21 64 25 76 4 12
cC 33 29 89 28 35 -1 -3
DD 33 24 73 28 85 4 12
EE 33 20 61 26 79 6 18
AVERAGES 33 22 67 26 - 79 4 ‘ 12
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TLDLE XIT
{ODPJFECTIVE I1n~1)

A COMPNRISON OF IRT WORK BY NINE
EDUCATIONALLY DISADVANTIGED STUDENTS MADE
= OVER 2 TWO-YEZR PERIOD

YEARLY AVERAGE coLor OXTURE LINE AVERAGE
First Year 2.47 2.48 2.67 2.54
Second Year 2.85 2.6 2.60 2.70
Total Gain .62 .16 -. 07 | .16

‘IB—Z in Art

§ There was no opportunity to include the instruction of art history in the
curriculum of this group during the first ycar; however, there was some exposure
to famous artists and their works durinc the second year. 1 pre—éést, "Survey

of Artists," was adndnisiered to a sample of 12 students in the sprinag of 1971.
The same test was given to the same students as a pest-test one year later. The
test results showed a 15 percent over-all average gain for all students (Table
XITIX), although it was obvious that the test was too difficult for this qroup.

: This test required each student to place a check mark by cach name of an artist,

{ choosing these from a list of artists and other famous persons arranged in random

order. 2 sample of this test may be seen in Zppendix D.

§
I
!
!
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-1, Music
Students were able to disvplay a knowledae and comprehension of basic
concepts in music as measured by a HERDC test. Class S-W consisted of
fifteen chiidren,all of whom were underachievers with unidentified problems.
7t the beginning of this project these students had very limited skills
in listening and in respondina, either verbally or physically; therefore,
their abilities in understandine basic music concents were low. During the
first year of this project formal testing 6f the students' understanding was
limited to fast-slow (tempo) and even-uneven (rhythm) althouch some instruction
was provided for teaching high-lov (pitch) and loud-soft (veolume).
In the fail of 1870 on a group test, thése students scored 1.25 out of a
§ possible 5 on a scale of 1-5. One year later these students scored an average
of 3.37 on individual tests, and in the spring of 1972 their averaqge écoré was
§ 4.17. Gain over the two year period was 233.6 parcent.
Activities in which these students participated included the following:

1. Listening to basic rhythmic and pitch patterns

[V}

Physical response tc these patterns
3. Singing games.
i 4. [IListening sessions with interpretations done by all
students individually
5. Dramatic rhyfhmic activity

i . 6. Free rhythmic activity
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“ TIBLE XIV
(OBJECTIVE I -1, MUSIC)

AVERAGE TEST SCORES I77DE IY
DISADVITAGED STUDENTS ON PRE- ZND
POST- TESTS IN IASIC MUSIC CONCEPTS

FZLL 1970 FALL 1971 SPRING 1972
o FAST-SLOY
(Tempo) 1.70 3.62 4.81
' EVEN~UNEVEN ,
.04 3.62 4,42
{Rhythm) 1
HIGH-LOW 1.15 2.69 3.46
(Pitch) B
LOUD-SOFT 1.10 3.50 4.00
(Volume) .
NVERLGE 1.25 3.37 4,17

GAIN OVER A TWO~-YEAR PERIOD: 233.6 PEPCENT

ID-2, Music

During the first year of this project this objective was not pursued
formally because these students were functioning at such a low level of
coémunication that it was decided not to include music history (compéser,
styles, etc.) in their course of instruction. During the last month of
that school year some use vas made of filmstrips and reqoidinqs to introcuce

a composez>and the students resnonded positively to’tbese audio-visuals.
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During the second ycar, use was made of audio-visuals related to stories
of famous compositions and to instruments of the orchestra. [ report of
teacher observation indicated that gains did occur, kut formal testing was

not done.

Affective -Domain

Objective ID~3. Students will respond positively to and display a value
for the séhool environment, as demonstrated through their school attendance,
sélf—direction and social adjustment, measured by teacher-~constructed opinion
surveys, rating scales, anecdotal records and attendance records.

IP-3 in Art. There waé no opportunitu to observe student self-direction
and ‘sccial adjustment through art activitics. There vas no control group of
comparable students available.with which to make comparison.

Ik-3 in Music. Students responded positively and displayed a value for

school environment as demonstrated through theif'self-ﬂirection and social
adjustment measured by abseryation of teachers and the music consultant and
recorded in anecdotal accoun;s.

Observations were made throughout the year on the students' abilities to
communicate verbally, kinesthetically, and on their apparent levels of self-
confidenée in music class. o
At‘the beainning of the first year, memberé éf this group exhibited much

uncertainity and shyness. ZXAfter a period of two months, this shyness was

replaced with uncontrolled boisterousness which was cvidenced particularly



in dramatic or rhythmic activities. DBy mid-term, hoﬁever, the general
respanse had become more accurate and centrolled. iy March 15, children
made appropriate physical responses in reqard to direcgionallwalkinq and
also participated in expressing abstract ldeas and reasoning.

During the secand year the teacher repbtted that these children
requested to do rhythmic activities ("to move to musib"). The teacher
also reported that the accuracy of these students in performing rhytlmic
activitics exceeded that of some of the regular classes.

Cne student, who at the beginning of this project was exceedingly
withdrawn, would not speak with adults, and exhibited destfuctivc tendencies,
showed remarkable progress in social adjustment. Ry the end of the second
year, he excelled in rhythmic activities, could sing well in‘tune {although
he still has trouble with words) and did some outstanding work in art. He
appears to be happy and has made some progress in his academic work.

School attendance records were not considered as a part of this evaluatieca.

Psychomotor Domain ,

'Objective Ip-4. Students will develop manipulative and precision skills

in music and art performance as observed by classroom teachers and recorded

on a teacher-made scale.



RIS

In-4, Xzt

Student art works were used for judement of manipulative and precision
skills as a pre—te%t during the first vear., 2As these skills needed to be
okserved and measured over a longer period of time than was allotted by the
first year's evaluation design and schedule, the 1970-71 scores wecre used
as pre~test scores only. Each skill for each Qtudent was rated on a scale
of 1-5. This judgment was made by artists,.and their ratings were averaged
to obtain the results shown in Table XV.

The same arfists judged both the pre- and posf-test. Test results
showed an average gain of 101 percent over a ohe—year period for educétionallg
disadvantaged students where teachers were receiving inservice training and

supervision through this program.

a2



0'T0T | 8%°S 18°€ 2 €8°€ 99°1 8Z°€ 99°1 STOVEIAV
9-8( 05°¢ 00" % z 3 z 0y £ N
0-06 0577 00 € Z 33 Z 0t 1 3
CI8T | 05°6 00°% z Ty T 0% T i
e | e 53 T2 0t T 0°c T q
50Tt | 6%°% R z 33 Z 0°¢ T 5
0-01 0S¢ 00°€ z 33 T 02 z d
16 05°S 507 3 oY z 33 T 5
T°%e 052 00 ¢ Z TE z 0t £ q
5911 | 00°L 05y z 3K z 0% ; v
m<mwwwmum mmewm IS31-150d | ISI1~Tud | ISAI-ISOd |ISAI-F¥d | I1SAI-1S0d |1SII-Fd Nﬁwwaummmmeammwwmmwmm
K1V 0 LT "0 Semmuns S ORi0D YLK urEans

SAHIOM IdV NI JIA9AS90 SV STITAS
NOXSIOIYd ANV JAILVINdINVK INIANLS

L. ~ - .
PR TN 9 o iasd

Q

Aruitoxt provided by Eic:

E



IB-4, Music

Students developed @anipulative and precision skills in music asrobserved
by consultant and teacher and reccrded on a rating scale designed by HERDC,
Evaluation of psychomotor skills was made in relation tc rhythmic activitics
which were used for teaching basic concepts to thcse students.

Skills which were rated included hopping, skipping, and step-hopping
done in a prescribed tempo. Other skills which were rated were those of
making physical responses to fast-slow patterns and cven-uneven patterns.

On a group test done at the beginning of the first year (Fall 1970) these
students scored 1.58. Individual tests were then given in the spring of
1971, in the fall-«of 1971, and in the spring of 1972.\ only seven students

‘received all three individual tests: therefore, only those scores arc

~ included in this evaluation report. The gain for the two-vear periocd was

from 1.58 to 4.80 or 20<{ percent.
In many areas of rhythmic activities this class was superior to many
reqular classes.

TADLE XVI
(ORJECTIVE In-4, MUSIC)

SUMMARY OF IVERZGES OF RHYTHMIC ACTIVITIES SKILLS
AHONG DISADVANTAGED STUDENTS

1970 - 1972
DATE TESTED ’ C AVERAGE SCORE
Fall of 1970 1.58 (group test)
Spring of 1971 4.00 (individual test)
Fall of 1971 4.08 (individual test)
Spring of 1972 4.80 (individual test)

GZIN FOR THE WO-YEAR PERIOD IS 20¢{ PERCENT
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lGOAL IC. To establish and support an innovative, exemplary, exnerimental

project in which art, music, and language arts are integrated.

QUESTIONS TO DE ZNSWERED {/\s stated in the project plan)
Answers to the following cuestions will be sought as an cutcome of this
experimental project:

1. Can non-musician and non-artist éiésgfsgm teachers
successfully teach music énd art, integrating these
subjects with language arts?

2. Wwill the inteération approach be a help or a hindrance
in schedulinqg?

3. WwWill classrqom teachers accept and carry ont this approach
with positive attitudes?

4. Can adeguatc instruction&l materials be adapted or
developed to enable students to comprehend true relation-

I, ships amonq thesc disciplines?

= 5. Can adequate activitics and instructional techniques be

déveloped to provide favorable learning situations,

g while developing and maintgining positive attitudes
émong students?

| 6. Are the relationships amona these diséiplines strong

; enough to provide basis for development of "natural”

learning activitics?
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7. Will student achievement throuagh this approach be comparable
to that of students in a control group, in art, music,

landuage arts, and other basic studies?

EVALUATIVE QUTCOMES RELATIVE TO THE ALDOVE QUESTION

QUESTION ' ANSWER PASED ON EVALUATION

1. The teacher of thi: pilot projoct was successful in maintaining a
well-balanced program; howcver, hor abilities are exceptional and
it is logical to assume that many teachers would fail. It any
rate, some assistance is needed from art and music specialists.

2; lfuch fime is required in planning the classroom activities so that
all subject matter is included in a logical and related fashicn.
Each succeeding year of this practice should become lass difficult
and less time-consuming. The integration approach can become a
help to scheduling after the basic work is done in planninqg
units df study and associated activities.

3. FIt was not determined whethef or not classroom teachers would
accept and carry out this approach with nositive attitudes.

4, Thrce units were developéd to serve as proof that adequate
instructional materials can be developed. These units have been
proven in the classroom.

5. Students in this class scored above the over-all average of all

groups tested, using the HERDC Student Self-Image Survey.
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QUESTION ANSWER BASED ON EVALUATION

6.

7.

_Intet—disciplina;y relationshins are present in a well-chosen
subject core. Care should be taken in planning units so that
socio~economic and cultural aspects of various rroples in various
geographical locations ';;.{thin a specified time span can be studied.

No control group was used to make this comparison.

PRIMARY OBJECTIVES FOR GOAL C

L
e

2.

To aséist three classroom teachers (cne of each, 4th, 5th, and 6th
grades) in developing instructional technigues and materials for
integrating visual .a._rts and music with langquage arts and communication
skills. (OUTCOI-!E.; énlg one teacher was available, Grade 5.) |

To ¢. mpare the achievement scores of the experimental group with

‘achievement scores of a control group to determine the effects on an

enriched, integrated curriculum on achievement ip knowledge,
comprehension, and application (cognitive domain) achievement in
manipulative and precision skills (psychoniotqr domain) and development
of positive responses to the school ex:zvironment (affective domain).
Test. and rating scores of the exnerimental and control groups will

be compared in the subject areas of fine arts, langquage arts, social
studies, and other basic studies. (CUTCOME: No comparison of

cognitive achievement was made.)
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3. The data gathered through testing will be processed by appropriate

statistical analysis. (OUTCOME: <11 evaluative results arc included

in thiz recrort.)

BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective IC-l. Students will be able to display a knowledge and

comprehension of the basic concepts in art and music as measured by teacher-

made tests.

objective IC-2. Students will be able to display a knowledge of music

and art history as measured by teacher-made tests.

Objective IC-3. Students will be able to apply knowledge and skills in

music and art to activities and self-directed study in the language arts as
observed and rated by classroom teachers and consultantcs.

Ic-1, 2, 3 -

In ordei to establish and carxy out this pilot project it was necessaru
to find a teacher who was willing to take the responsibility of planning,
- evaluating, and reporting the results of classroom instruction. One fifth
grad:rclassroom was chosen as the experimental group for this project.

The unit method of.instruction was used as the khasic apgroacb to

integrating the subject matter of language arts, fine arts, soclal studies

and career awareness.
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Units were planned by the classroom teacher. HERDC staff assisted in
the search for resources and instructional materials for each unit. Activities
were planned, schedvled and carried out according to a pre-planned schedule.
During the course of each unit of study, the teacher recorded rertinent facts
concerning the schedule, the resources and materials used, the objectives, etc.
These units were then refined and written up in such a manner that other teachers
may use them in their own classrooms.

The refinement and writing of these units became the prime objective of
this pilot project; therefore, the original evaluation plan was not followed.
The consensus of opinion among the supervisors, the director and the teacher
was that these units could be more beneficial to other teachers than cognitive
achievement scores in art and music. These students participated in more
music and art activities than did other classes in the same school; therefore,
.their achievement was in no danger of suffering as a result of their method of
instruction.

2s a part of this innovative aprroach to subject matter integration,
three typewriters were placed in the classroom, and each student was scheduled
for tyning practice, using the regqular touch sustem on covered kewboards. All
students learned the keyboard during the year and several became broficient
encugh to type letters and written assignments by the end of the schocl term.
2As a result of this experiment, there is strong evidence that the fifth grade
@ is not too early to begin typing Iinstruction, nrovided a competent teacher is

avallable. Students of this age are strbnqlg motivated to achieve in typing.

N
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'Further experimentation needs ;o be done by providing further tuping
instruction for somc of these highest achievers throughout the next three
or four years to determine what degree of typing pnroficiency can be reached
and to deteimine whether or not this high motivation can be sustained.
2lso, it might be beneficial to know whether or not the early development
of typing skills has any influence on student achiecvement in-other

language skills.

Affective Domain °

Objective IC~4, Students will display throughout the )car a sustained

positive response to classroom activities used in carrying out this integrated
program of instruction, as demonstrated through attitudes recorded in teacher-
made survey check-lisfs and anecdotal records.

Objective IC-5. Students will displav a value for seeking knowledge

beyond the limitations of lesson assignments as demonstrated by their self-
directed activities and recorded in teacher-made survey check-lists and
anecdotal records.

Objective IC-6, Students will display positive response and a value

for the school environment as demonstrated through ﬁheir self-esteem and
their self-directed activities as measured by teacher-made rating scales.
Ic-4, 5, 6
Students did maintain,a high regard for participation in all sfudent—
centered activities. Student self-direction was evidently a by-product of

this approach to teaching.
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The HERDC Student Self-Image Survey was administered to this qroup
with the following results: '

The average class score was 3;84 out of a pocsible 5.00 on
all items, which is .02 higher than the combined average of all
groups tested. ‘The onlg‘g;oup tested that scored higher than
this group was SLD studeﬁts'who'were following a schedule of
individualized instruction where sticngthening of the self-image
was one of the prime objective§.

There was no correlation between individuval scores on the

self~image survey and first semester grade averages.

Psychomotor Jomain

ohjective IC-7. Students will develor manipulative and precision
skilis in music and art performance as observed by classroom teachers and
recorded on a teacher-made rating scale.

Ic-7

The evaluation plan devised for measurement of achicvement toward
this objective was not followed, as other goals appeared to be more worthy
of achievement. This decision waé,made.when it became apparei:t that the
study units being used could be refined, written, and made available to
other teachers. The classroom teacher did not have time to carry out the

planned evaluation scheme and also develop the units of study.




2. SPECIAL EDUCATION
GOAL A. To establish and support two resourcc rooms for elementary
students with learning disabiljties. In addition to carrying out a program
of individualized instruction in accordance with accepted practices, these
resource rooms will serve as pilot projects in which instructjonal materials,

methods and techniques will be developed and tested.

BEHAVIORAL OBJECTIVES

Coonitive Domain

Objective II A-l. Students with specific learning disabilities will

show an increase in knowledge and comprehension in their one or more areas
of disabiiity (processes of speech, langquage, reading, spellinc, writing, or
arithmetic) a; measured by standardized tests, teacher-constructed tests and
..tests constructed by perﬁonnelrﬁfufﬁe Chiid ftudv Ceﬁter, University of

Irkansas Mfedical Center, Little Rock.

IIr-1

One SLD resource room was established in Harrison and one in Huntsville.
Fifteen students were enrolled for individualized insfruction in each.rééource
room for a period of two years. Students wcre'Selécted for this special
instruction on the basis of psychologiéal &and educational testing. 211 were
achievinag at least one year below érade level in one or more subjects, and

all had an I.n. score of 90 or above.
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Both convehtional and innovative approaches to instruction were used,
placing major'emphasis on each child's disability area. Following are the
result.ls of evaluation over the two-year periods 3

On language skills and arithkmetic, over a two-year period, all SLD
students in the Hunts¥ille Resolirte Poom gained an average of two grade
levels in their disabiiitg areas, scorina an average of 83 perccnt on the
tests administered, on th@ir hicghest attained grade level. Table XVII show

these evaluative results for each student.
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TABLE XVII

COMPOSITE OF STUDENT ACRIEVEMENT
IN IANGUAGE SKILLS 2ND Z.RITHMETIC
SID RESOURCE ROO!, HUNTSVILLE
(OBJECTIVE IIA-1)

. GEIDE AVERALGE -
BEGINNING HIGHEST LRVELS TEST SCOPE
+F T T LRV \T1 HES
S iy e s B Bl e,
SKILIS SKILLS STUDENTS ’ IGUTGE
_ AND. ARI THHETIC
B 5 1 (Sept. 70) 31 (zpri1 72) 2 78
c 5 | ot (Sept. 70) 4 (April 72) 2 86
D 5 1 (Sept. 70) 2 (2pril 72) 3 88
E 5 2 (Sept. 70) 4 (April 72) 2 82
F 4 1 (Sept. 70) 2 (April 72) 2 . g5
G 5 1 (Sept. 70) 4 (fpril 72) 3 : 80
I 5 1 (Sept. 70} 22 (rpri1 72) 1 97
J 5 2 {Sept. 70) 4 (april 72) 2 95 ~
K 5 1 (sept. 70) | 2% (rpril 72) 1 72
L 5 2 (Sept. 70) 4 (rpril 72) 2 89
H 5 2 (Sept. 70) 3 (May 71) 80
ra 2 1 (Nov. 71) 2 (Zpril 72) - 68
BB. 3 .1 (Nov. 71) 3 (April 72) 84
cc 5 4 (2pril 71) 4 (rpril 72) \ 94
DD 1 PP (spril 71) 1__(April 72) 67
: | AVERLGE 2 e3

AVERAGE GRIN FOR TWO-YERR STUDENTS:' 2 GRADE LEVELS




W

5 different evaluation scheme was followed in the Marrison resource
room; therefore, test results are stated in terms of percentage gain for

each subject area. These results were as follows:

SUBJECT ARE/ ~ AVERAGE 2-YEIR GLIN
Spelling  120.47 percent
Ietter S&unds 59.07 "
Perceptual Motor Skills (Visual) 9.80 .

Gross Motor Skills | ‘ 59.00 "

Over a two—yéar_period, seven Harrisbn SLD students made an average
gain of 3.43 grade levels in composition slills (Table XVIIX) and an average
gain of 2.560 grade level;‘ip reading (Takle XIX). Table XX shows that first
year students gained an avef;gg of 2 plus grade levels in réédinq and

composition betwcen Fall of 1971 and Spring of 1972.
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TABLE XVIIT

(OBJECTIVE II a=-1)

COMPOSITION ZCHIEVEMENT

SLD RESCURCE PROOM, HI'RRISON

COMPOSITION
W0~
GRADE LEVEL
STUDENT FALL | SPRING | SPRING g i‘l’_g
1970 1971 1972 &
T PP 3
B P 22
1
c pp PP 3 4+
D PP 2?
., s
E p 3
1
F P 3
2
¢ PP » 2 3+
. 1 1l
H pp 2 2 3+
2
I P P 3 3+
2' .
J 2 4
K P 22 4 4
1
L 12 3
u P 2t a 4
1
o4 p 2t 3 3+
AVERAGE GAIN 3.43

Chie point was allowed for each arade level gained.

NR
P

pp
21

b

Non=-Reader
Primer
Pre-Primer

Ist book, 2nd grade level, etc.
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TABLE XIX
(OBJECTIVE II 2~1)

RENDING LCHIEVEMENT
SLD RESOURCE ROOM, HIRRISON

SIGHT-VOCTL READING )
STUPENT GRADE LEVEL 1":‘;’,2;
FALL | SPRING | GPRING
1970 | 1971 | 1972 e
2 1 ¢
B 1 3 4 3
c PP 3 ¢ 5
D 3 3 4 1
E 3 3
F VIR B
G P 2
H PP 22
I 3l 4
J 4 4
K 2 3 3 1
L 2 3
% 1 22
N 2 g
2.50

AVERAGE GAIN P

*Stated in grade levels

one point was allowed for each grade level gained.

MR = Non-Reader
P = Primer

PE = pre~-Primer
2 =

1st book, 2nd grade level, etc.’
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TABLE XX

READING=-COMPOSITION
FIRST-YBAR STUDENTS
SLD RESOURCE ROOHM, HIRRISON

“SKILLS IN WHICH GAIN WAS MADE T~ VOCT
T : S fgfg;;gc" L COMPOSITION
\DING . AVERAGE
STUDENT SIGHT-VOCZL HPOSI TT CRADE LEVEL o s TOTAL
READING COMPOSITION FALL |SPRING ‘é FALL | SPRING E GAIN
1971 | 1972 | © {1971 | 1972 | &
AN X X 1 2 1 | mR 12 |3+] o2+
2
BB x X 1 22 {2t 2 1+ 1+
cc X p%s NR 1 3 | wp pp |1 2
DD X X NR 1 3 | ¥R 1 3 3
AVERIGE GLIN 2+ \] 2+ 2+

Cne point was allowed for ecach grade level gained in each of the twc subject areas.
These points were averaged for an averaged gain score. ZAverage scores are shown
only for those students who were evaluated in both areas.

NR = Non=-Reader

P = Primer

P}i = p.e~Primer =
2" = lst book, 2nd grade level, ctc.
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TZ.BLE XXI
(OBJECTIVE II 7i~=1)

ACHIEVEMENT IN
SPELLING
SLD RESOURFCE RCCH, HARRISON

orupENT | POSSIBLE | PRE-TEST SCORE SCORE | POST-TEST SCORE| TWO-YEZR |PERCENTAGE
__SCORE FALL, 1970 SPRING, 1971 | SPRING, 1972 | ~GAIN- |- GAIN
B 36 9 23 24 15 166.66
c 36 8 23 | 26 18 225.00
D 36 11 28 28 17 155.79
E 36
r 3%
G 36 8 17 20 12 150.00
H 36 8 23 20 12 150.00
I 36 , 20 . 28 27 7 35.00
J 36 15 30 30 15 100.00
K 36 15 25 ' 25 10 66. 66
L 36
Y : 36 8 30 30 22 275.00
N 36 18 26 27 " | 50.00
' AVERAGES 36 12.54 . 25.36 25,70 13.70 | 137.41




’."
A Y

P 4

TABLE XXIT
(OBJECTIVE II 2-~1)

ACHIEVEMENT IN
LETTER SOUNDS
SID RESOURCE ROOH, HARRISON

sTUpENT | POSSIBLE | PRE-TEST SCORE SCORE POST-TEST SCORE | TWO-YENR |PERCENTIGE GAIN
SCORE FALL, 1970 SPRING, 1971 SPRING, 1972 G IN TWO-YEAR _PERIOD
B 30 113 28 28 14 100.00
C 30 19 25 25 € 31.58
D 30 12 25 29 17 141.67
E 30
F 30
G 30 19 29 29 10 52.63
H 30 20 28 28 8 40.00
I 30 16 25 '22‘ 6 37.50
J 30 16 2 23 7 43.75
K 30 19 24 28 S 27.37
T, 30
M 30 26 30 30 4 15.38
N 30 24 38 38 12 58.33
AVERAGE 30 18.91 27.73 28.00 9.50 56.84
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NOTE :

U OF A MEDICRL CENTER TESTS
USED FOR MLASURING

TWO-YEAR NCHIEVEMENT IN LANGUAGE SKILLS
ZND ARITHMETIC
SLD RESCQURCE ROOM, HUNTSVILIE

1970 - 1972
i}l:gg ITEM TEST SIMPLES MAY BE OBTAINED FI;lOH HERDC
4 1. ILetters (Names) Teacher's Score Sheet: Names and Sounds
8 2. Letters (Sounds) Teacher's Score Shecet: Names and Sounds
by 3. Initial Sounds Student Record Form: Initial Sounds, Final
é (Words} Sounds and Blends
A 4. final Sounds " " " " " "
5, Blends " " " " " "
6. lList I2 (PP} Word List IA
7. List IB (PRI) Word List IB
& 8. List IC (lst) Word List IC .
a 5. List 2a (22) Word List Grade Two
a 10. List 2B (25} Word, List Grade Two
S | 11. List 3a (3,) Word List Grade Three
= {12, List 3B (3°) Word List Grade Three
13. List 4 (Ath) Word List Grade Four
14. Preprimer (0) Reading
15. Preprimer (S) Peading
Jé. Primer (0O} Reading
17. Primer (S) "
18. Grade 1 (0) g
& 19. Grade 1_(S) "
% 20. Grade 2% (0} "
& 21. Grade 22 (s) "
{;;: 22. Grade 22 (o) "
= 23. Grade 21 (5) "
24, CGrade 3, (0) "
25. Grade 3% (s) "
26. Grade 32 (0) "
27. Grade 3° (S) "
28. Grade 4 (0) "
) 29. Grade ¢ (S) !
= 30. List 1 DPiagnostic Spelling Test
0 31. List 2 i " 1
32. Readiness in
2 Pri. N. Readiness Test in Primary Arithmetic
EE 33. No. Concepts Number Concept
§ 34. Comput. Skills Computation Skills
E‘. 35, Time Cuncents Time FRelationship Concepts
% 36. Money Concepts Money Relationship Concepts
37. Measurements Measurement Relatlionship Concepts

Copies of these tests may be obtained from the Harrison Educational Research

and Development Center Dissemination Project.

ERIC

IToxt Provided by ERI
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Handwriting samples were kept for each Huntsville SLD student who was
'Eaving writing difficulty. The pnre-test sample is displayed in the following
pages, aleng with two post-test samples. Dates of the samples are indicated
for cach student.

Each student was shown a picture of an elephant and trainer, and was
asked to write about what he saw. The same picture was used for all tests
for all students.

Following the writing sample for each student is a complete record of
that student's achievement test scores from September, 1970, to 7pril, 1972,
and this iIs followed by a verbal descriﬁt?on of that child's problems,
successes, and failures. Fach student was given an iéentifying code ietter

which is used throughout this report.
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STUDENT B, SLD RESOURCE ROOM, HUNTSVILLE

Writing Samples

Cepromber, 1970

P .gwlau.-... R

wroadduevica o e

e A 5. § W~ o RO . . SR
' \

Q.M 4.,-.“”4/..-..«1&:&%.” Ll -

P cientl T "*‘W:v'mww-rr"n PP R2es -t




TWO-YEAR RECORD OF
ACHIBVEMENT IN LLNGUI.GE SKILLS
/ND ARITHEETIC
SLD RESQURCE ROOM, HUNTSVILLE

Test #1 - September, 1970

. Test #2 - May, 1971
STUDENT B GRADE 5 (1971-72) Test #3 - April, 1972
SUBJ. —_— iax. | score | score | score nrGuesy | PERCENTACE SCORE
ARER : SCORE | TEST #1| TEST #2 | TEST #3 |LEVEL arTarnep | OY HIGHEST
' ATTAINED LEVEL
1l. ILetters (Names) 30 28
B | 2. Letters (Sounds) | 30 24 24
s %] 3. Initial Sounds '
§ (Words) 10 7 10
n, | 4. Final Sounds 10 8 9
5. Blends 10 8 9 90
6. List 1A (PP) 20 38 20
7. List 1B (PRI) 100 85 98
& | 8. List IC (Ist) 205 15¢ 183
H| 9 zist 22 (2;) 222 112 148 161 )
o [20. List 2B (29) 178 0 0 143 2 80
& 11, List 3a (3%) ¢15
X |12. List 3B (3°) 366
13. List 4 (4th) 421
14. Preprimer (C) 38 35 38
15. preprimer (S) 52 29 52
16. Primer (O) 54 52 53
17. Primer (S) 50 49
18. Grade 1 (0) 54 51 -
w |19. Grade 1_(s) 65 65
= 120, Grade 2% (0) 84 74 83
:‘:’: 21. Grade 2% (s) 78 77
© 122, Grade 22 (0) 76 75
é. 23, Grade 2% (5) 65 62
Rilag, Grade 21 10 100 92 96
25. Grade 3 (S) 103 97 103
26. Grade 3° (0) 71 63
27. Grade 32 (5) 111 110 3? 99
28. Grade 4 (C) 114
29. Grade 4 (5) 11¢
= .
Rel30. List 1 32 15 20 27 84
G132, List 2 - 32 2 10 21 66
32. Readiness in
O Pri. A. 40
E 33. No. Concepts 81 74
& | 34. comput. Skills 56 14 28 50
& | 35. Time Concepts 44 37
E | 36. Money Concepts 24 22
% 137, Measurements " 24 13
LVERIGE 31 78
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Student B, Huntsville

Grade: 5

Nge: 12.6

Date entered Resource Room: September, 1970

.. How classroom teacher described this child: (comments from pre-screening
form)

Third qrade teacher stated that he was fidiqity, had a short
attention span, as distractable, had fine coordination problems,
perceptual deficits, and also had severc deformities of lower
extremitics. Stated that he was slow in anything that required
reading.

B. What I learncd about this child durinc the diagnostic testing phase:

I found "B" to be achieving very low in all areas. He was
willing to try any task I gave him and did not show signs of a
short attention span. He accepts his physical disability in a
‘most unconceznnd manner.

C., Major deficit azcas——Spec;flc thinqs he could not do or had difficultq
learnlng or retaining:

"5's" reading problems are severe. - fven after two years of work,
he still reverses many letters and words. He also rcverses letters
in writing. It is very -difficult for him to learn the short vowel
sounds and to remember the "signal" rules so necessary in Open
Court reading.

He is very low in all conceptual skills.
His deficiencies are very severe in both language and problem solving.
D. Hethods and materials tried:
Failures: The Sullivan reading series (linquistic) did not contain
enough instruction for "B" to be successful in his reading last vear.
Also, working on nhonetic skills (sounds) in isolation in such series
as "Phonics We Use by Iyons & Carnahan cave no real help. I also feel

that work with the pegs was a failure in improving his spat1a1 percention
or fine motor skills.
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Successes: "B's" response to the Open Court Reading Series was
successful; however, it takes him a very long time on each lesson.
But due to the multi-sensory approach of thc series, he is ahble to
master the concepts. Structured writing paver, a jack ball to
improve pencil position, and various cutting and coloring projects
have been successful in writing improvement. "B" has also responded
to the study of spelling words through desions and shapes of the
words and building the word from cut~-un letters.

E. What should be done in the future? (assuming there will be a resource
" room available to him if he will still be in elementary school) What
are his chances for future success?

"B" definitely needs the help of the resource room in the years
to come. Due to his severe disabilities, his chances for success in
school are quite bleak. He gets further behind cach qear and is -
becoming more discouraged as time qoes on.

F. Other observations and recommendations:

Hany attempts have been made to convince his familv to all "B
to undergo treatment on his legs. However, due to religious
convictions, no progress has been made. Very soon the trunk of his

- body will become so larce in proportion to his legs that he possikbly
will be confined to a wheelchair. However, at this time,he is able
to get around famously--he goes on the slide, climbs, and encages in
every activity that does not involve running.
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STUDENT C, SLD RESOURCE ROOM, HUNTSVILLE

Writing Samples
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TWO-YE/R RECORD OF
ACHIEVEMENT IN LANGUZGE SKILLS
2ND ZRITHMETIC
SLD RESCURCE ROOM, BUNTSVILLE

Test #1 - September, 1970
Test #2 - May, 1971
Test #3 - 2pril, 1972

STUDENT c GRADE 5 (1971-72)
SUBJ. — prx. | soore | score | score HIGHEST PERgi”ﬁ;ﬁiEiganE
AREA SCORE | TEST #1 | TEST #2| TEST #3 | LEVEL ATTLAINED ' ALGEES
ATTAINED LEVFL
1. Ietters (Names) 30 30 .
81 2. letters (Sounds) 30 25
% 3. Initial Sounds
S (Words) 10 7 8
% | 4. Final sounds 10 9 9 ' R | 90
1 5. Blends 10 g 10
6. List 1a (PP) 20 20
7. List 1B (PRI) 100 95
e | 8. List 1€ (15¢) 205 195
g 9. List 24 (27) 222 208
10. List 2B (22) 178 159 176
8111, List 32 (31 415 333 392 405
S12. rist 38 (3%) 366 260 311 353
13. List £ (4th) 421 ; 365 4th 87
¥4. Preprimer (O} 38 37 '
15. Preprimer (S) 52 49
16.. Primer (0C) . 54 54
17. Primer (S) 50 50
18. Grade 1 (0) 54 51
19. Grade 1_(S) 65 64 ,
w | 20. Grade 21 (0) 84 77 | 84
& | 21. Grade 2, (s) 78 75 77
& | 22. Grade 2_ (0) ° 76 73
2 | 23. crade 22 (s) €5 64
< | 24. Grade 3 (0) 100 99
A | 25, crade 3% (s) 103 103
26. Grade 3° (0) 71 s 69
27. Grade 3% (s) 111 . 111
28. .Grade 4 (0) 114 , 110 -
29. Grade 4 (S) 114 ' 113 2th 99
é&s 30. rist 1 32
EE 31. List 2 ©32 20 22 .} 24 " 75
32. Readiness in
8 Pri. A. 20|
& 33. No. Concepts 8i 62 : o
§ 34. Comput. Skills 56 20 37 43 77
‘& | 35. Time Concepts 44 39 : _ o .
E 36. Money Concepts 24 . - '
"M 137, Measurements ' 22 | :
2VERAGE 4 86
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Student C, Huntsville

Grade: 5

Date entered resource room: ' September, 1970
Age: 115 ‘

A. How classroom teacher described this child: (from comments pre-screening form)

Third grade teacher stated that "C" was lazy and had a short attention
span. She felt he was distractable, had perceptual deficits and fine
coordination problems. Stated that he had problems in reading compre-
khension and responded to directions very slowly.

B. What I learned about this child during the diagnostic testing phase:

"C" had a very weak self~concept and also had a great deal of
.difficulty with auditory expressive skills. He is low on general
information and basic arithmetic skills as well as tasks measuring
perceptual ability in part-whole relationships.

C. Major deficit areas--Specific things k> could not do cr had difficultu
learning or retaining:

"C!'s" weakness is in the lancuage area. When I asked him to tell
me all the things he could think of that were made of rubber, for
example, I would receive either one or two words or just a shrugq of
the shoulders. 7t First, he had difficulty with even the most simple
verbal directions.

Arithmetic reasoning was also a major deficit area. He seemed to
have no understanding of the most simple "storu rroblems." His reading
comprehension, of course, was low and caused this Qifficulty with the
story problems in math when they woere presented in written form. Very
lovr in all social skills.

D; —Methods and materials tried:

Failures: I have been working on teaching "C" about Zmerica and
Arkansas in relation to our country throuch filmstrips, pictures,
discussions and mans. I don't feel I am making any procress. He has.
not been over 30 miles from home and camint conceive of life in other
areas. Linquistic reading and phonetic work have not shown many
results, probably due to the lack of cémprehension skills involved.
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Successes: iny cross number puzzles or unique methodsll' could
figure out to present math problems were very rewarding. Work in a
"Money Makes Sense" workbook greatly improved his reasoning skills.

I feel that the compesition skills and stress on the lanquage
areas in the Open Court Reading Series are respcnsible for his
progress in reading and visual expressive lancuage skills this
year. Pote memory was used to learn the multiplication.

E. What should be done in the future? (assuming there will be a resource
room avallable to him if he will still be in elementary school) What
are his chances for future success?

"c" would continue to profit from inclusion in the resource
room. However, what he needs most is an awareness course involving
field trips to such freas as an airport, a shopping center, and a
city.

. I feel "C" will be able to have aveiage success in school in
v thé future. - : ' :
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PO

NCHIEVEMENT IN L2ANGUAGE SKILLS

SLD RESOURCE ROOM, HUNTSVILIE

TWO~YENR RECORD OF

2ZND ARITHMETIC

Test #1 - September, 1970
Test #2 - May, 1971

STUDENT D GRADE 5 (1971-72) Toest #3 - April, 1972
SUBJ. 7B mnx. | score | score | score HIGHEST pERgﬁ”f{'?gf{Eg;"RE
AREA = SCORE| TEST #1| TEST #2 TEST #3 | LEVIL 2TTAINED
. ATTAINED IEVEL
1. Letters (Names) 30 30 .
3 | .2. Letters (Sounds)| 30 13 26
%‘ 3. Initial Sounds
5 (ords) | 10 € 9
@ | 4. Final Sounds 10 7 8
’ 5. Blends 10 9 10 100
6. List 1A (Pp) 20 30
7. List 1B (PRI) 100 95
e | 8. List IC (lst) 205 182
& | 9, List 2a (21) 222 179 216
3 | 10, List 28 (2?) 178 134 167
& | 11. List 34 (3)) 415 0 0 367
S | 12. List 3B (3°) - 366 306
13. List 4 (4th) 421 314 ath 75
14. Preprimer (O) 38 38
15. Preprimer (S) 52 51
16. primer (O) 54 52
17. Primer (S) 50 50
18. Grade 1 (0) 54 54
" 19. Grade 11(S) 65 63
gj 20. Grade 21 (0) 84 78 80
& | 21. Grade 2, (s) 78 76 78
S | 22. Grade 2 (0) 76 66 75 5
& | 23. crade 22 (s) 65 61 64
R | 24. Grade 31 (o) 100 98
25, Grade 3- (S) 103 100
26. Grade 3° (0) 71 66 69
27. Grade 3° (s) 111 103 110
28. Grade 4 (0) 114 111
29. Grade 4 (S) 114 114 dth 100
gg 30, List 1 32
&N | 32. List 2 32 9 21 28 88
32. Readiness in
o(-". Pri. A. 40
B |33. No. Concepts 81 63 .
£ | 34. comput. Skills 56 18 18 23 77
E 35. Time Concepts 44 20
< | 36. Money Concepts 24 20
137. Measurements 24 21
NVERAGE 4 88
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Student D, Huntsville
Grade: 5

Age:

10-8

Date Entered Resource Foom: Sentembor, 1970

A

c.

D,

How classroom teacher described this child: (from comments pre-screening form)

Third grade teacher stated that he was weak in all fields, especially
reading and spelling. Stated that "D" had a speech defect, was impuisive,
hypoactive and had perceptual deficits.

what I learned about this child during the diacnostic testing phaso:

I noted that "D" was very shy and reluctant to talk. Although he
tested out 4.4 on the Gates Oral readina test, he was onluy reading on the
second grade level according to my tests. He does have a mild articulation
problem which seems to involve difficulty with initial sounds primarily.

Major deficit areas--Specific things he could not do or had difficulty
learning or retaininqg:

"p" is very low in common sense reasonina. Fe seemS to be suffering
from cultural deprivation as well as auditory exvressivc problems. His
agroatest difficulties are with tasks involving mental arithmetic reasoning,
practical reasoning, and readince (esp. comprehension). 7t the time he
entered my class, he was spelling a year behind orade level, could not
subtract if it involved borrowing and bad no concepts of multiplication
or division. o©n his followinc directions test, hc opecrated on a 7-8 year=
old level.

Methods and materials tried:

Failures: [ linguistic method of reading did not provide very
notable results. Also, attempts to immrove his auditory expressive
skills through reporting or discussinc art projects on a tame recorder
fell through! The Ginn Series "Invitations to Thinkin~ and Doinqg" proved
to leave too much respansibility for learnina to "D" and this was not
successful. '

Successcs: [ath was improved throuah work with concrete objects
such as blocks and the abacus. Fe also was able to learn spelling words
quickly from building the Jd=siqn of words with blecks. The Open Court
Reading Program with its strong corrclation between reading and the
other lancuage arts is responsible for his success in thesz areas. The
programmed phonics series on tapes were very cood for him, also.
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E. What should be done in the future? (assuming there will be a rescurce
room available to him if he will still be in elementary scliool) Ihat
" are his chances for future success?

" has made startling progress this [ ~st year. FHis first year
in the resource room showed very little qrowth and was quite discouragina.
If "D" continues in the manner in which he has established this past
year, he will be able to operate in an average manner in the classroom.
He still would profit fiom work in the resource room for approximately
2 1/2 pericds per weck .o continue to strencthen his weaker areas.

F. Other observations and recommendations: (From classroom teacher -~
fifth grade. 4-25-72)

"I has improved his $pelling ability to a certain deqgree this
year. He is making average progress in arithmetic and is able to
understand a majority of the areas we have studied in math. He is
making average grades in this area at the present. Fis reading
ability is still low. I think he has gained more confidence in
himself. He seems more able to express himself before a large aroub.
He is still very shy but has improved.

i
i
!
i
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STUDENT &, SLD RESOURCE ROOM, HUNTSVILLE

Wutung Samples (cont'd)
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TO-YEZFE RECOPD QOF
ACHIEVENMENT IN LINNGUAGE SKILLS
IND PRITHMNETIC
SLD RESOQURCE ROOM, HUNTSVILLE
Test {1 - September, 1970
: Test #2 - Fay, 1971
STUDENT E GRADE 5 (1871~72) Tast #3 - rpril, 1972

PEDPCENTZGE SCORE
SUBJ . I TEF X, SCORFE SCORE SCORE HIGHEST oM HIGHEST
AREZ SCORF | TEST 1| TEST #2 | TEST #3 | LRVEL MTTNINED MTAINED LEVEL
. ———
1l. letters (lames) 30 30
8 | 2. Ietters (Sounds) | 30 23 24 26 87
%’ 3. Initial Sounds
;}: (Words) 10 10 9
4. Final Sounds 10 8 8 |
5. Blends 10 g 10
6. List 1I: (PP) 40 38
7. List 1B (PRI} 100 a8
f(a 8. List 1IC {lit) 205 79 107
E 9, List 22 {22) 222 138 191 218
a 10. List 2B (.?l) 178 113 145 171
% 11. List 37 (32) 215 338 P
= |12. List 3B (3°) 366 22¢ 3 63
13. List 4 (4th) %21
14, Preprimer (0) 38 37
15. Preprimer (S) 52 52
16, Primer (0) 54 53
17, rruner (5) . 50 50
18. Grade 1 (0) 5¢ 53
% 19. Grade 11(5') 65 65
o, |20. Grade 2~ (0) 84 76 83
8 |21. Grade 21 (s) 78 77
2 |22. Grade 2§ (0) 76 64 75
2 |23. Grade 2° (S) ! 65 85
& 24, Grade 3%- (C) 100 96
25. Grade 32 (s) 103 101 p
2€. Grade 32 (0) 71 66 68
27. Grade 3° (F) 111 109
28. Grade 4 () 114 107
29. Grade 4 (5) 114 113 Lth 99
gu. 30. List 1 32 25 25
EE 31. List 2 32 7 27 84
32. Readiness in
N Pri. A. 40
E 33. Ne. Concepts 81 59
& |34. Comput. Skills 56 23 a2 75
& |35. Time Concepts ad 21
& |36. Money Concepts 24 21
37. lMeasurements 24 33 _
IYEPAGE L 82
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Student E, Huntsville

Grade: 5

Jge:  10+8

Date entered resource room: Scptembter, 1970

l'. How classroom teacher described this child: (comments from pre-screening form)

Third class--"has trouble disciplining Bimself. FReading with under-
standing is his grcatest problem. Snelling is also difficult, Fidigity,
short attention span, distractable, percentual deficits.”

B. MWhat I learncd about this child during the diagnostic testine phege:
Weal in phonice. Readine at second qgrade level, first semester.

Spelline below third crade level. Had very weak word-attack slills.
Zuditory decodina skills very weak. '

C. Major deficit areas--Specific things he could not do or had difficulty
learning or retaining: :

Readinag--could not distinguish differences in becinning phonetic
sounds, had a agreat deal of difficulty scundina out any word, missed
many "little” words in oral reading.

.Did not realize relationships between sounds and letters in spelling.
D. HMethods and materials tried:

Failures: The HMichigan tracking proaram, especially the workbook
to improve reading comprehension provided no help. The Tachistosccpe
provided very little aid alsc. Experience stories werc not successful.

Successes: Linguistic readino methots nroved to be the breakthrough
for "B". The Sullivan Scries last year were helpful, but moved too.
slowly. The liami Linquistic Reading Scries provided hich interest for
him and ipcluded mony lessone in stbruy - r.ltJ.nq and in comrosition., These
comrosition cxcrcises required wrritten answers to comprchension guestions.
Parquetxry work and auditory tapes were helpful.

E. What should be done in the future? (assuming there will be a resource
room available to him if he will still be in elementary school) What are
h.s chances for future success?

"E" should continue to receive snecial help in readinc., He heas
improved a greut deal and his self-concept is much better. He is making
average grades in his classrocom, kut it is an all-ouvt effort on the part
of his varents and kimself to do so! He now does wall in math and his
auditory decoding difficultics rose 1little problems anymore. If he
cantinues to work at his prescnt rate, he nossibly will “catch up" in
bis readinag tefore he leaves Junior Figh.




TWO-YEAR IECORL OF
ACHIEVEMENT IN. LANGUAGE SKILLS
I'ND I?RITEMETIC
SLD RESCUNCE ROOI’, RUNTSVILLE

Test 1 - September, 1970
Test #2 ~ May, 1971
" Pest #3 - April, 1972

STUDENT F GRADE 4 (1971-72)
SUBJ. ITEr MAX. SCORE SCORE SCOPE HIGHEST PER gﬁ” f;;f;ﬂ.’;gom
2RER SCORE | TEST #1 | TEST #2 | TEST #3 LEVEL ZTTAINED | appnioer povpr
1. Letters (Names) 30 30
831 2. Letters (Sounds) 30 25 29
S| 3. Initial Sounds
= (Words) 10 6 10
A1 4. Final Sounds 10 7 8
5. Blends 10 9 ] o 90
6. List 17 (PP) 40 38
7. List 1B (PFI) 100 91
&1 8. List IC (1st) 205 167
M| 9. List 2a (2%) 22z 156 175 211
o [20. List 2B (29) 178 110 145 163 3
& |11 List 32 (37) A15 322 3 76
= |12, rList 38 (3°) 366
13, List 4 (4th} 421
14. Preprimer (C, 38 38
15. Preprimer (S) 52 52
16. Primer (0) 54 52
17. Primer (S) 50 50
18. Grade 1 (1) 54 52
19. Grade 1 (S) 65 64
w 1 20. Grade 21 (o) 84 71 82
& 21, Grade 21 (s) 78 78 78
5 22, Grade 23 (0) 76 71 73
2 |23. Grade 2, (s) €5 59 64
= | 24. Grade 3, (O) 100 94
f | 25, Grade 3, (s) 103 103
26. Grade 32 (o) 71 - 69 e
27. Grade 3° (S) 111 210 111 ‘
28. Grade 4 (0) 114 103 _
29. Grade £ (S) 112 112 2th 98
.
, gg 30. List 1- 32 20 2¢ 29 91
ak| 31, List 2 32 5 22 69
32. Readiness in
S ‘ Pri. Ze 40 ‘
g 33. No. Concepts 81 64
= | 3¢4. comput. skills 56 .25 A7 84
5 | 35. Time Concepts 4 20
% | 36. Money Concepts 2¢ 20
37. Measurements 24 .22
NVER/GE 3- 85




Student F, Huntsville
Grade: 4

Lge:

10-8

Date entered resource room: Scptember, 1970

2]

c‘

Howir classrcoom teacher described this child: (comments from pro-screeninec form)

Third grade tcachker stated that ”F" is moodu, that he doesn't take
directians well and is very careless in ¢oing his work. She also stated he
could not print or write. She felt he was overly scnsitive, impulsive,
distr.-ctable, and had a short attention span.

What I learned about this child durinc the diagnostic testing phasc:

X found "F" to be readinc on low second gradc level. His handwriting
was extrermely poor as were other examples of fine visual motor ability. He
had a low self-concept and hed minimal interest in achievement.

tajor deficit areas--Specific things he could not do or had difficulty
learning or retaining:

Writihg for " is a real chorc. He not only has qross difficulty
learning the shapes and patterns of letters, but he has a great deal of
difficulty slowing himself down enouqgh to write leqibly.

He is low in math, but reading is his major deficit area. FHe still
has difficulty retaining the rules of vowels and silent letters. His
comprechension is fair. He was also weak in qross motor skills such as
skipping, dancing, muscular strength, balance and rhythm.

Methods and materials tried:

Failures: The writing tracing designs were of no help te "F". The
Continental Press Workshcets on visual~motor skills and independent
activities provided no progress.-. The Michican Tracking Frooram for Visual
Discrimination -and Symbol Memoru was a failure.

Successes: Heaving, stitchery, cutting, and working with clav was
very rewarding for "F". 71lso, the cains made in all of his visueal
perceptual skills after the completion of the entire Detect Program
were outstanding. The Miami Lincuistic Peading Sories had a high enough
interest level tc really be worthwhile for "F". wWorkinag with structured
writing paper hkas also nroven to be an invaluable tool.

&0



o

E. What should be dane in the future? (assuming there will boc a resource
room available to him if be will still be in elementary school) ®hat
are his chances for future success?

"pt still needs to be included in the resocurce room for at least
another 'year. If his reading skills are brought up to an average level,
he should have mild success in school.

F. Other obscrvations and recommendaticns.

"F" was retained in the fourth grade last ycar, and I was heartily
in favor of it. Hc missed much school due to illness last nyear and was
in no vay ready to do fiftk crade worl. Zlthough his progress in the
classroom has slowed dcvn recently, partly duc to home rrokblems, he has
had a good year and has caught up a aqreat deal. I feel this retention
saved him, for a vear at least, from exccssive frustration in school.
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STUDENT G, SLD RESOURCE ROOM, HUNTSVILLE

Writing Samples :
mbe 1970
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STUDENT G, GLD RESOURCE ROOM, HUNTSVILLE..

Writing Samples = (cont’'d)

’ Anril, 1972
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mIO0-YEZR RECOED COF
I.CHIEVEXENT IN LINGUZGE SKILLS

IND ARITHFETIC
SLD RESOURCE ROOF, HUNTSVILLE

Test #1 - September, 1970
Test #2 - Fay, 1971

STUDENT G GI/AADE 5 (1971-72) Test #3 - fpril, 1972
SUBT: - i BAX. | SCORE SCOFE | Score HIGHEST PERCENTAGE SCOPE
ZRER ! SCORE | TEST #1.| TEST #2 | TEST #3 | LEVEL rTTrnEp | OF HIGHEST
: ATTAINED LEVEL
- l. Letters (MNames) 30 30 )
g 2. lLetters (Sounds) 30 22 25 23 77
% 3. Initial Sounds
E (Words) 10 6 5 10 100
¢, Final Sounds 10 5 10
5. Blends 10 g o
6. List 1A (PP) 40 20
.-} 7. List 1B (PRI) 100 88
a 8. List lC-(lit) 205 176 188
G 9. List 21 (22) 222 164 19¢ 212
a 10. List 2B'(21) 178 123 158 175
% 11. IList 27 (32) 415 321 2
= 12. List 3B (37) . 366 213 2 58
13, List 4 (4th) 421
14. Preprimer (O) 38 " 37
15. Prenrimer °3) 52 52
16. Primer (0O) 54 54
17. Primer (S) 50 50
l8. Grade 1 (D) 54 53
- 19. Grade 11 (S} 65 64
g‘: 20. Grade 21 {0) 84 78 82
& 21. Grade 22 {s) 78 78 78
© |22. Grade 22 {C) 76 72 75
S {23. Grade 2. (s) 65 61 -
Ry 24. Grade 31 {0) 100 a3 a5
25. Grade 32 (s) 103 103
26. Grade 32 (0) 71 65
27. Grade 3~ (S5) 111 110
28. Grade ¢ (0) 114 108
; 29. Grade 4 (S) 114 112 ath 98
N
;’:‘JE 30. lList 1 32
& 31, List 2 32 11 19 22 69
o 32. Readiness in
= Pri. 7. 20
E 33. No. Concents 81
E 34. Comput. Skills 56 - 17 37 q4 79
~ |35. Time Concepts 44 21
53 36. Money Concepts 24 22
37. Measurements 24 37
LVERAGE L= 80
84 1




Student G, Huntsville

Grade: 5

Age: 108

Date entcred resource room: September, 1970

A. How classroom teacher described this child: (comments from pre-screening form)

Third grade teacher stated that "G" possessed poor work habits. She
also fult meading without understanding held her Lchind. The teacher
felt that "G" was hyperactive, fidigity, impulsive, distractable, and
hac Eoth a short attention span and perceptual deficits.

B. What I learned aktout thic child durinc the diagnostic testir o phases

I found "G" to be a passive little girl with problems of visual
perception. She was also low in visual motor skills and tended to
rotate, perseverate and distort designs. She reads and spells on low
second g;ade level.

C. HMajor deficit areas--Specific thinas he could not do or had difficulty
learning or retaining.

"e" has major problems in almost all areas of academic work. She
reverses many letters in reading and has noor word attack skills with
low comprehension.

Lt the time of initial testing, she was weak in subtraction, and
multiplication had not even crossed her mind. During these two years
in the resource room, she has mastered multiplication and division,
but it was no easy task for her. She had problems in directionality,
visual memory, and spelling.

D. Methods and matoerials tried:
Failures: Visual-motor dittos did not seem to give "G" much help.

Also, working in the Continental Press math series showed little worth--

possibly due to the fact that this series contained so much new math.

I also feel that working in the linguistic series of reading last year

did not give "G" enough of the phonics skills which she needed.

Successes: Workinc on the balance board, rocking board, and
respanding to the Dance-/-Story records were very successful for "G"
in improving her gross motor skills, especially balance and rhythm.
Playing jacks, stitchery and painting were successful for visual-motor
skill improvement.
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Working in the McCormick-lathers recading series, which is phonetically
Lased, was very worth while. Structured writing papcr and tracing designs
were very worthshile also.

what should be done in the future? (assumina there vrill bc a resource

room available to him if he will still be in elementary school) wWhat are
his chances for future success?

6" should be continued in the resource room. She does not care ¢
great deal about being mucn morec than just an average student. Her
classroom teachers of the past two years have both complained about her
complete lack of interest in the classroom. I, howover, have not had
any orotlems with passiveness in the resource room--she aever seems
overly eager to do any werk, however, unless it is an art-related activity.
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TWO~YEAR RECORD OF
ACHIEVEKENT IN LANGUAGF SKILLS
AND RRITHHMETIC
SLD RESCURCE ROOM, RUNTSVILLE

: Test f##1 - September, 1970
Test {2 - Mav, 1971

STUDENT I GRZDE 5 1971-72) Test #3 - Anril, 1972
SUBJ ITEIr 12X, SCORE S f:'OP.!E SCORE HIGHEST PERSﬁ]‘If;;gi EggORE
ZRE7 SCCRE TEST #/1 | TRST #2 | TEST #3 \- LEVEL ATTAINED ATTIjINE'D IEVEL
l. Letters (MNares) 30 30
n, | 2. Letters (Sounds) 30 26
H 3. Initial Sounds
§ {fords) 10 g
n, | 4. Final Sounds 10 5
5. Blends 10 io0 100
6. List 1A (PP) a0 38 37 39
7. List 1B (PFI) 100 85 892 o4
a 8. List 1C (1st) 205 lig 162 187
| 9. mist 22 (2} 222 177 )
10. List 2B (27) 178 117 2 99
8 111. rist 32 (3%) 215
S |12. 1ist 38 (3%) 366
13. List 4 (4th) €21
14. Preprimer (0O) 38 38
15. Preprimer {(S) 52 52
16. Primer (0O) 54 49
17. Primer (S) 50 50
18. Grade 1 (0) 54 26
vy |d9. Grade ll(S) 65 65
g 20. Grade 2, (C) 34 74 - 77 78
@ 121. Grade 2'2 (s) 78 77 78 78
§ 22. Crade 2, (0) 76 61 64 2
w |23. Grade 21 {S) 65 59 2 91
R |24, Grade 3. (0) 100
25. Grade 3; {5) 103
26. Grade 37 (0) 71
27. Grade 3° (s) 111
28. Grade 4 (0) 114
29. Grade 4 (S) 1i4d
ém 30. List 1 32 17 17 18
gﬁ 31. zist 2 32 5 17
O 32. Peadiness in
~ [ - - pri. 2. 40
E 33. No. Concepts 81 60
= [34. Comput. Skills 56 20 a2
M 135. Time Concepts 124 29 ¢2
% 36. IMoney Concepts 24 20
37. lMeasurements 24 42
LVERAGE 22 “ 97
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Student I, Huntsville

Grade: 5 -

Age: 12°3 : \
Date entered resource room: September, 1570

2. How classroom téacher described this“thild: (comments from rre-§Creening Torm)

Third grade teacher stated that "I’s" basic problem is reading. She
stated that he substituted words of similar meanina, did not always
distinguish the differences of letters, and did ~ot know the alphabet in
succession. She also felt he might have a speech impediment, yet she
thought part of it was habit.

B. What I lear.a~=d about_thié child during the diagnostic testincg phase:

I found "I" to be hyperactive, distractable, impulsive young man with
severe auditory problems. His I.qQ. range was very interesting--Verbal -~
90; Performance ~ 125; Full scale -~ 107. His visual motor skills, excent
for writing, were cguite cood. o

C. Major Deficit areas~-Snecific things he could not do or had difficultvy
learning or retaining:

"I" has major difficulty learning to say such lists as the days of
the week, the alphabet, and the months of the year. He is very low in
auditory attention span, practical reasoning, and abstract verbal reasoning.

His reading skills are of very poor guality. Although ne knows the
individual phonetic sounds, last year, he absolutely could not blend sounds
together to fiquré out a word. For example: he could say the sounds of
b-a-t but could not join them together to say bat. His writing is very
poor due tn his fidigity, impulsive work habits.

mriting a sentence from dictation last ucar was nearly impossible.
He would say some of the words to himself and then just not write them.
For example, he would possibly write, “Sam writing a pen.” 1f I asked him
to write, "Sam is writing with a pen.”

D. Methods and materials tried:

Failures: There are times when I feel that every method I tried
with “I" s been a failure. Linquistic reading offered little help,
learaing vowel patterns such as all the spellinas of the "long o" sound
had little transfer, and working with experience stories proved to be
more excitement than he could handle. Tape recording spelling was also
most unsuccessful.




—nd
Successes: Behavior modification methods havé been the break through
with "I". At first, the rewards were candy; but as time went on, he
earned points to have free time to weork on science projects, play qgames, and
watch filmstrips. He received points for writing, spelling, and exercises

-Adn-readinys. I've also-found that the Open Court reading series have

brought the most success to "I". DL¥ Auditory Tape Series have improved
his auditory attention span markedlu.

What should be done in the future? (assuming there will be a resource
room available to him if he will still bz in elemen*ary school) what are
his chances for future success?

“I" has quite a mixed-up home situaticn, and unfortunately, he is not
receiving the stability he so desvera-ely needs. His close relative who
is a teacher in this system still bcl.eves that his reading problems stem
from the fact that "I's" teachers are not allowing him to read books thai
parallel his interests. Fis mother, in desperation at a conference this
year with me, suggested that she minit send him to a psychiatrist, but
"I's" father saw no need fcr this. The mother also said she this year was
sending off for a hearing aid for "I" because she really felt he couldn't
hecar. Last year, after a conference with me, they took "I" to an ear
specialist in Fayetteville who found absolutely no physical impairments.
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TW(~YEZR RECORD OF

7ND ARTTHHETIC

PCHIEVEIENT IN LINGUIMGE SKILLS

SLD PESOUrCE ROON, HUNTSVILLE

Test fi - September, 1970
Test #2 - Itay, 1971
STUDENT J GPADE 5 (1971-72) Test #3 - April, 1972
SUBJ. . r2x. | ccorrm | scorr | ccorr HIGHEST PERCENTAGE SCORE
AREZ Izer 3CORE | TEST #1 | TEST #2 | TEST #3 |LEVEL ATTAINED ON HIGHEST
: I2TTAINED LEVEL
1. Letters (Names) 30 30 30
v;| 2. Letters (Sounds)| 30 20 28
¥ | 3. rnitial Sounds 10 10 10
3 (Vords)
& | ¢. Final Sounds 10 8 10
5. Blends 10 7 10 100
€. List 1. (PP) 40 39
7. List 1B (PRI) 100 98 )
e | 8. List 1C (1st) 205 196
g1 9. List 22 (25) . 222 200
o (10, List 2B (27) 178 170
€ [i1. List 32 (37) 415 | 365
= 112, rist 3B (3°) 366 295 363
. 13. List 4 (4th) 221 309 401 Oth g5
14, preprimer (0) 38 3¢
15. preprimer (S) 52 51
16. Primer (0) 5¢ 57
17. Primer (<) 50 50
18. Grade 1 (0) 54 5
19. Grade 1_(S) 65 63
@ |20. crage 21 (o) 84 83
S |21. Grade 23 (s) 78 78
% 22. Grade 22 (0) 7C 76
g‘j 23. Grade 21 (S) 65 £
R |2¢. Grade 37 (0) 100 100
25. Grade 3. (S) 103 102
26. Grade 35 (0) 71 69
27. Grade 3~ (S) 111 110
28. Grade 4 (0) 114 110
., |29. Grade 4 (s) 114 112 ‘th 98
ég 30. List 1 32
&Nl 31, List 2 32 15 27 84
32. Readiness in
S Pri. 2. 40
& 133. Mo. concepts 81 78
£ |34. Comput. Skills 56 18 39 45
E 35. Time Concepts A 40
J 1 36. toney Concepts 22 12 16
37. Measurcments 24 20 24 100
AVIPACE -4 95
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Student J, Huntsville

Grade: 5

Age: 1l1°4

. Date Entered Pesource Room: Secptember, 1970

A.

fee o we wm

How classroom teacher described this child: (comments from nre-screening form)

The third grade teacher stated that “J” lived in a dream world and had
a short atten*ion sman. The tecacher checked that "IV was hynoactive and had
perceptual deficits. She stated that she did not follow directions, did not
comprehend well in reading, and had a noor vocabularu.

what I learned akout this child durinc the diacnostic testina phase:

I found "J" te ke wecak in math skills and fine motor skills. "J's"
handwritine vias noor and she t-as weak in snmelling and story comnosition.
She seemed very uninterested about being in my class.

Major deficit areas-~-Spccific thinas he cculd not do or had difficulty
learning or retaining:

Arithmetic reasoning, spatial form manipulation, visual memoru,
measurerent relationships, writing. Sho had difficulty with subtraction;
and in the area of arithmetic reasoning, she neceded heln with money
problems, (counting, etec.) time, ard welights and measases.

She had some difficulty with reversals of the common lctters at first,
in reading and in writinc.

Methods and materials triced:

Fallures: The Fairbanks Fercentual Hotor Development Program did not
seen to give "J” any heln. I also felt that she really did not profit a
areat “cal from writing lessons aimed to correct snecific problems. For
exarple, she had a great deal of difficulty with arch letters; but working
on these letters specifically showed less nrogress than workine on art
act:ivitys 5 which streaothened over-all fine motor skills.

Successes: Morking with deotect and various narquetry training »nroaqrams
was very nrofitable in improvinc visual rerceptual nroblems. Problems in
math such as figuring amount and cost. of food to bhuv for a wrek from actual
newspaper ads were great for “J". She went through workbooks dealincg with
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measuring and monev, and growth was outstanding. The most successful
projects were those dealing with qrourth of fine motor slkills through
art projects. HNot only were the fine motor skills enhanced, but an
awareness of her surroundings develored and an improvement in her self-
concept was gained. This awareness and Interest in learning was shown
in her writinag of stories and esnecially her deciding to learn the
multiplication tables on her own--which she Adid!

what should be donz in the future? (assuming there will be a rescurce
room available to him if he will still be in eclementary school) What
are his chances for future success?

3" no longer needs the resource room, nor any svecial help. She
has overcome her deficits and is having succaessful exreriences in school.

I would rate her chances for success acuite high. ;
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TWO-YEZAR RECORD OF
ACHIEVENENT IN LINGUICE SrILLS
AND ARITHMETIC
SLD RESOURCE ROCM, HUNTSVILLE
Test {{1 - September, 1970
Test #2 - May, 1971

STUDENT X GPADE 5 (1971-72) Test #3 - April, 1972
SUBJ. TTEN MZX., .| SCORE | SCORE | SCOFE HIGHEST PEECENTAGE SCOPE
AREA SCORE | TEST #1| TEST #2| TEST #3 | LEVRL PTTRINED ON HIGHEST
: ATTAINED LEVEL
l. Letters (Names) 30 26 30
3 | 2. Letters (Sounds) 30 £ 21 23 : 77
; 3. Initial sounds :
g (Words) 10 0 9 9 90
A 1 4. Final Sounds 10 1 A 7 70
5. Blends 10 8 5 -6 60
6. List 12 (PP) 20 37 35
& | 7. List 1B (PPI) 100 82 92 ,
‘,3 8. List IC (1§t) 205 118 160 189 ]
9. List 2a (2,) 222 160 2 72
8 [10. List 28 (27) 178
S [21. List 37 (33) 215
12. List 3B (3°) 366
13. List 4 (4th) 221
l4. Preprimer (O) 38 38 38
15. pPreprimer (S) 52 . 51 52
16. Primer (O) 54 51 5¢
17. Primer (S) 50 49 50
18. Grade 1 (0) 54 4as
iI2. Grade 1_(S) 65 &4
w |20. Grade 2i (0) 84 74 76 81
ﬁ 21. Grade 22 (s) 78 75 76 77
% 22. Grade 22 (0) 76 63 65 2
S {23, Grade 2° (S) 65 63 : 2 97
E 24. Grade 3% (0) 100 :
25. Grade 3_ (S) 103
26. Grade 35 (0) 71
27. Grade 3° (S) 111
28. Grade 2 (0) 114
. |29. Grade 4 (S) 114
é’% 30. List 1 32 8 13 20 : 63
g:.H 31. rList 2 32 0
O 32. Peadiness iIn -
B Pri. M. £0 ‘
K }33. No. Concepts 81
E 34. Comput. Skills 56 17 28 50
N 135. Time Concepts 24 14 21
% 36. [oney Concepts 24 23
37. Measurements 24 11
AVEPZGE 22 72




Student K, Huntsville

Grade: 5

Age: 12°3

Date Entered Resource Room: September, 1270

4. How classrcom teacher described this child: (comments from pre-screening form)

Third grade teacher stated that "K's" problems lie in reading, esnecially
comprehension--alsc spelling. She stated that "K" had a short attention
span, had perceptual deficits, and suffered from a sveech defect.

B. What I learned about this child during the diagnostic testing phase:

I found "K' a very low achiever in all areas tested. She was very
reluctant to speak, and her sweech problems of "s & f" sounds, especially
"s" blends, make her cuite difficult to undarstand. '

C. Major deficit areas-—-Specific things he could not do or had difficulty learning
or retaining:

"K' seems to be unable to develop any method of word attock in reading.
She miscalls common words constantly. She has a great deal of difficulty
with any sort of rhume work. Blending a word has little meaning for her.

She is very low in snelling skills; and of course, any nhaonetic approach
is a waste of time.

"K" reverses letters in reading as well as writing. Her gross motor
skills are also very low.

D. FKethods and materials tried:

Failures: JMny form of linquistic reading which I tried was a waste of
time. Open Court was not successful, although it is multisensoru, because
it contains too much phonics for "K". Her writing was not markedly improved
by structured writinag peper or specific work on letter formatians.

Successes: Work in the Frostig program, the Pathway. Perceptual~Motor
Development Program, and extensive work in narquetry proved very woxthwhile.
Experience stories, at least, renewed her interest in reading. Snelling
taught in a multi-sensory manner using blocks, letters, etc., was
successtul. Her fine motor skills have grown through art projccts such
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as painting, weaving and stitchery. I was finallv successful in teaching
her to skip by enlisting the aid of another tcacher, and the three of us
holding hands skippcd all over together until "K" was able to master the
pattern and rhuythm cf the skill herself.

What should be done in the future? (assuming there will be a .~source room
available to him if he will still be in elementary schonl) What are his
chances for future success?

"K" needs to have specialized instruction all during the day, rather
than just for an hour. Lacking this, she needs to be in the resource
room for many years to come. If shc does not continue to receive snecial
help, there is little hope of her succeedinc in school in the future.

Other obscrvations and recommendations.

"K" actually did not have the I.(. (Verbal - 86; Performance ~ 89;
Full Scale - 86) for the PResource Poom. Perhaps if she had had a
stimulating home environment or some extra help in her favor, the resource
room viould have been able to really got things going for her. However,
her home environment is very poor, and she has not found the help she so
desperatelu necds. Fer classroom teachers have just been unable to find
much time to give her a great deal of individual help.



STUDENT

TMO-YEAR RECORD OF
NCHIEVENMENT IN L/NGULGE SKILLS
AND ARITHMETIC

SLD RESOQURCE Roolt, HUNTSVILLE

Test #1 - Scotember, 1970
Test #2 - May, 1971

ja GRADZ 5 (1971-72) Test {3 - April, 1972
SuUBJ. ITEM linX. SCORE SCORE SCORE HIGHEST PERgiwf;Zfrgg ;,‘ORE
AREA : SCORE {TEST #1 fI'ESI #2 | TEST #3 | LEVEL ATTAINED ATTIINED LEVEL
1. Letters (Names) 30 30
8 | 2. retters (sounds | 30 1¢ 29 97
%' 3. Initial sounds -
] {(Vords) 10 2 9 90
“ | 4. Final Sounds 10 1 9 90
5. Blends 10 7 10 100
6. List 12 (PP) 20 39
7. List 1B (PPI) 100 93
& | 8. List 1C (lst) 205 180
N | 9. List 2a (21) 222 18¢
o {10. List 2B (2%) 178 138
& |11, List 32 (31) 415 235 370
= | 12, rist 3B (32) 366 293
13. List 4 ({th) 421 279 4Eh 66
14, Preprimer (0O) 38 36
15. Preprimer (S) 52 4
16. Primer (0) 54 53
17. pPrimer (5) 50 48
18. Grade 1 (0O) 54 48
19. Grade 1 (S) 65 64
w, {20. Grade 21 (o) 84 81
= 121, Grade 21 (s) 78 78
S | 22. Grade 22 (o) 76 73
& | 23. crade 22 (s) 65 63
& | 2¢. Grade 3 (0) 100 93 9¢
& | 25. Grade 31 (5) 103 100 101
26. Grade 32 (0) 71 69
27. Grade 3~ (S) 111 111
28. Grade 4 (0} 114 110
29. Grade 4 (S) 114 113 4th 99
éu 30. List 1 32
M=l31. List 2 32 19 24 25 91
ty »
O 32. Readiness in
~ Pri. 7. a0
E’.; 33. No. Concepts 81 65
& | 34. Comput. Skills 56 17 34 43 77
'@‘ 35. Time Concepts &4 24
3 | 36. Money Concepts 24 23
37. Measurcements 24 3€
AVERIGE ' 89
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Student L, Huntsville

Crade: 5

Age: 11°8

Date Entered Resource Room: September, 1970

A. How classroom teacher des. "bed this child:

A pre-screening form was not filled out for "I" as she was a substitute
for a child who was moving. This was all done two ucars ago. The examiner
felt that she definitely needed heln, however.

B. What I learned about this child during the diamqnostic testina phase:

I found "I to be weak in visual-motor memory skills, common sense
reasoning, conceptual skills, and spelling slills. "L's"” self-concept
at the time of initial testing seemed very low; and though she would try
any task, she became casily frustrated and discouraced.

C.. Major Deficit areas~-Specific things he could not do or had difficulty
learning or retaining:

"1" had a great deal of difficulty with thc basic math facts. She
really did not have a Iirm foundation of the addition facts; and therefore,
the subtraction, multiplication and division nroblems causéd her a great
deal of difficulty.

She had some weakness in word attack skills and had difficulty
distinguishing similar phonetic sounds.

Zrithmetic reasoning and spelling are her major deficit areas. Her
gross motor skills of walking, throwing, muscular strength, balance, and
rhythm vere weaknesses.

D. HMethc3s and materials tried:

Failures: The Kottemeuer svcllinc pnrogram did not prove very successful
for "I'". 1nlso, attemnts to imprcve her visual-motor memory skills through
the use of the Ti.CH-X were failures. Working cn "canned” storu nroblems
from old math books didn't seem to imnrove her arithmetic reasoning skills.

Successes:. "I'" responded to teaching with concrete objects. Her
math, using blocks and other aids improved quickly. Building the shapes
of spelling words with blocks was very successful also. She gained many
skills in language, general information, and spelling from working with the
Ginn Series, "Can You Imagine?” 7 phonetic abproach to srelling was very good
and math games and crossnumber math puzzles were successful.



What should be done in the future? (assuming there will be a resource room
available to him If he will still be in elementary school) What are his
chances for future success?

"L" would profit from placement In the resource room next uyear to
strengthen her newly acquired skills in conceptual areas and spelling.
However, she has learned many concepts that she is able to transfer to the
classroom; and I feel she will experience an averace school career even
without any more specialized teaching whatsoever.

Other observations and recommendations.

“I's" Self-concept has improved greatly during these past two years.
She no longer cries when she is not immediately successful and eagerly
tries any task. ZActually, she often is so proud of her successes that
she sometimes anmpears a bit "smug” toward her other classmates. »uite a
change from the cuiet, shy little girl of two years ago.
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TWO~YEL? RECOED OF
ACHIEVENENT I LANGUAGE SKILLS
TND IRITHMETIC
SLD RESOURCE ROCQ, HUNTSVILLE
Test #1 - September, 1970
Test #2 - May, 1971

STUDENT M GRADE 5 (1971-72) Test #3 - Anril, 1972
PEFCENTIGE SCORE
SUBg. ITEH MrX. SCORE SCOR{-] SCOR® HIGHEST ON HIGHEST
AREA SCOrE TEST #1 | TEST #2 |TEST #3 | LFVEL nTTi:INED ATTAINED LEVEL
l. Letters (Names) 30 28
Y | 2. Letters (Sounds)| 30 14 27 90
% 3. Initial Sounds
T (flords) 10 g ) 90
B | 4. Final Sounds 10 7 ir 100
5. Rlends 10 9 10 . 100
6. List 17 (PD) 40 36
7. List 1B (PRI) 100 92
S| 8. List IC (1gt) 205 178
N1 9. List 22 (27) 222 176 214 2
o |70. List 2B (2%) 178 129 166 2 93
& |11. List 32 (3) 215 267
= (12, List 3B (39) 366
13, List < (4th) 421
14. Prenrimer (0) 38 36
15. Preprimer (S) 52 52
1l6. Primer (0) 54 53
17. Primer (S) 50 50
l8. Grade 1 (0) 57 54
19. Grade 1,(S) 65 65
© |20. Grade 2, (0) 84 81
& |21. Grade 2 (S) 78 78
& |22. Grade 22 (0) 76 71
E 223. Grade 21 (s 65 64
% |24, Grade 3, (0) 100 95
25. Grade 3~ (5) 103 101
26. Grade 32 (0) 71 68
27. Grade 32 (g) 111 110
28. Grade 4 (0) 114 105
. |29. Grade 4 (s) 114 110 % 96
Ho [30. zist 1 32 20 20
&N 131, List 2 32 a 13 23 72
O 32. Readiness in
E Pri. . 40
& |33. No. Concepts 81 68
E 34. Comput. Skills 56 17 35 63
~ |35. Time Concepts a4 41
% 36. Money Concepts 24 19
37. Measurements 24 35 43 18
7VERIGE 3+ 4 8o
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Student M, Huntsville

Grade: 5

Age: 11°8

Date Bntered Resource Poom: September, 1970

MOTE: "M" moved to Texas before anu post tests covld 2 qgiven; therefore, T
can cnly report her progress in this narrative.

A. How classroom teacher described this child: (comments from .-~screening form)

Third grade classroom teacher felt that "K® had perceptual deficits.
She stated that she had trouble with reading, srelling and math. Teacher
salid she was a well—-adjusted child who got along well with the other children.

B. What I learned about this child during the diagnostic testing nhase:

11" has a mild speech articulation defect. She was spelling on second
grade level and reading on very low thirc. 2Although the examiner felt that
ghe had no notable deficits, I definitely think that she is a child with
specific learning disabilities.

€. Major deficit areas--Snecific thinos he could not dc or had difficulty
learning or retaining:

"M" had a great deal of difficulty with conceptual skills. Even at
fourth grade, she was still havinag difficulty with such nroblems as
[/ - 8=20, and ¢+ /7 =13. tultinlicationhad little meaning for her,
and only after an extended period of time, did she understand the relation-
ship between adding and multiplying.

ghe had problems with spelling; and apnroaching it pkonetically offered
very slow progress. Shc had difficulty with directionality, and her
weakness in visual-motor memoru made s»elling even more difficult for hor
to master.

D. Methods and materials tried:

Failures: Attemnting tc teach spelling tkrouch similar words such as
first teaching the word "sing” and then extending to work with such vwords
as "bring, thing, ring, ete., had very little carru-cver value. 1lso,
working in math, "M" would gain little permanent understanding from work
with the abacus_ or blocks.
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E,

Successes: "M" was able to master multipnlication by working out the
facts by expanded addition~-such as: 6 x 7 =6+ 6 +6 + 6 + 6 + 6 + 6,
She was successful in strengthening her basic addition facts by tape
recorded time tests. Behavior modification technigues were responsible
for much progress in spelling., Peal-life, math-related proklems
strengthened her reasoning abilities. The workbook, "Time and Telling
Time" was very successful material for "M".

what shouid be done in the futurce? lassuming there will be a resource reom
available to him if he will still be in elementary schocl) Wrat are his
chances for future success?

"M would profit by another year in the resource room; however, due
to her strong decire to succeed and curiousity in learning, I know she
will kave an average school career even though she still has a great
deal of difriculty in spelling and math. We have worked with a dictionary
a lot,and sh: prealizes that this book will have tc be her best friend.
Hath will always be her weakest area; however, according to her fifth
grade teachcr this year, she reallv did excellent thinking in the geometry
section of thelr text.
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TwWOo~YEAR RECORD OF
ACHIFEVEMENT IN IANGUAGE SFKILLS
AND ARITHMIITIC
SILD RESOUPCE R’. 0, HUNTSVILLE .
Test #1 - November, 1971

STULENT _ A2 GRADE 2 (1971-72) Test #2 - Npril, 1972
SUBJ. MAX. SCOrRE | SCORE | sCORE HIGHEST PERCENTIGE SCORE
2REA ITEM SCORE | TEST #1 | TEST #2| TEST #3 | LEVEL ATTAINED ON HIGHEST
ATTAINED IEVEL
0 1. Letters (Names) 30 28
3] 2. ILetters (Sounds) 30 23 25
% 3. Initial Sounds
= {Words) 10 3 8 80
4. Final Sounds 10 0 8 80
5. Blends 10 0 9 90
6. List 12 (pP) 20 39
7. List 1B (PRI) 100 79 91
. | 8- mist Ic (1:1;1:) 205 156 1 76
W | 9. List 22 (2%) 222 :
N |10, List 2B (2'3’) 178
8 |21, List 3a (32) 415
o |12. Eist 3B (3%) 366
= |113. List 4 (4th) 421
14. Preprimer (0) 38 37
15. Preprimer (S) 52 52
16. Primer (0) 54 52
17. Primer (S) 50 50
18. Grade 1 (0) 54 48 50
19. Grade ll(s) 62 64 63
R {20. Grade 2 (0) 8¢ 75 7
% |21. Grade 2% (s) 78 74 2 95
& |22. Grade 22 (0) 76
8 |23. Grade 22 (s) 65
o |24. Grade 3= (0) 100
25, Grade 31 (s) 103
26. Grade 33 (0) 71
27. Grade 3° (5) 111
28. Grade ¢ (0} 114
' 2%. Grade 4 (S) 114
Eg 30. List 1 32 11 15 47
%fl 31. ;dst 2 32
32. Readiness in
S pri. 2. 40
§ 33. Mo. Concepts 81 50 62 _ 77
E 34. Comput. Skills 56 5 12 : 21
g 35. Time Cencepts 44 23 31 70
¢ |36. Money Concepts 24 7 10 : 42
37. Measurements 24
Z\VERAGE 2- 68

102




Student ZA, Huntsville

Grade: 2

Age: 7410

Date Entered Resource Room: iovember 30, 1671

Jia

C.

How classroom teacher described this child: (cormcents from pre-screening form)

First grade teacher stated that this child had so many of the
characteristics of the child she had seen in the movie, "Early Recogniticn of
Childeen with SLD." She stated that "in" could not keer up with anything,
was hypoactive, had gross and fine coordination problems, perceptual deficits,
misintervreted verbal instructions, and had poor hand-eve coordination.

What I learned about this child durihg the diagnostic testing phase:

I found "AR" to be = cooperative child who has major nroblems in visual
perception. She is strabismic. I did not feel that she was hypoactive at
all. "ra" is very eager to please. Operdates far below grade and age level.

Major deficit areas--Snecific thinos he could not do or had difficulty learning
or retaining: '

"AA" tested out two years below her age level in the Frostig subtests of
Figure-Ground and Constancy of Shape. Her writing is very poor, including
poor pencil position. She is low in math--especially in arithmetic reasoning.
She has difficulty with left and right and performs such tasks as cutting,
reproduction of dasigns, and batting a ball at a target veru poorly.

Methods and materials tried:

Fallures: Since I have only had "An" five months, I really do not feel
that we had a good chance to evaluate what is not working. She did not
respond well to using a jack ball on her pencil to improve pencil position,
nor did structurineg the top of her desk with masking tape and a hand-cut-out
improve her paper position. Continental Press Visual-Fotor work sheets seem
to provide little help. :

Successes: Having completed Book 1 in Detect, I feel that this is the
most successful material that "2p" has worked with. Her organization of
space, directionality and shape constancy skills have all improved. The
Pathway progran, cutting, gross motor activities such as balance and throwing
skills, have all been successful. The Fairbanks Program in the area of
figure-ground seems to be helping this area of her perceptual skills. "Twister"
is helpful for directionality.
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E.

F.

Wwhat should be done in the future? (assuming there will be a resource room
available to him if he will still bc in elementary school) What are-his
chances for future success?

"RAY needs to be continued in the resource room in order for her to
overcome her many deficit areas. If she continues to recelve specialized
training, she should be able to operate in an average manner after two more
years in the resource rcom.

Other observations and recommendations (comments of “22°s" second grade
teacher).

"2A's" printing has greatly improved. Her written work is neater in
general. Also, she keeps her desk neater. She does quite well orally in
addition and multiplication combinations.



™MO-YEAR FECORD OF
ACHIEVEHNENT IN ILANGUAGE SEILLS
' 7ND ZARITHIETIC
SLD RESCUPCE ROOI4, KUNTSVILLE
Test #1 - rpril, 1971
Test #2 - Zpril, 1572

STUDENT BB GRADE 3 (1971-72)
SUBJ. — mx. | ScorE | scopm | ScorE HIGHEST DR oE o ORE
AREA SCORE | TEST #1| TEST #2 | TEST #3 | LRVEL ATPAINED |, 0o F
" 1. Ietters (Noames) 30 30
S| 2. Letters (Sounds) 30 15 28 93
% 3. Initial Sounds
= (Words) 10 0 10 100
2. Final Sounds 10 0 9 80
5. Blends 10 0 10 100
6. List 12 (Pp) 20 35 20
7. List 1B (PRI) 100 84 100
g | 8 List IC (Igt) 205 15 173
g 9. List 22 (2%) 222 169
10. List 2B (22) 178 134 -
% 11. ist 32 (31) 415 231 3 56
$ {12. List 3p (3%) 366
13. List 4 (4th) 421
14. Preprimer (0) 28 38
15. Preprimer (S) 52 52
16. primer (0) 54 52
17. Primer (S) 50 50
18. Grade 1 (0O) 54 47 54
19. Grade 1_(5) 65 6 66
w |20. Grade 21 (0) 8¢ 77 79
& |21. Grade 21 (s) 78 77
& |22. erade 22 (0) 76 72
5 23. Grade zi (S) 65 62
M 124. Grade 3* (0) 100 . 92 ]
% |25, grade 3§ (s) 103 100 3 97
26. Grade 3 (0) 71
27. Grade 3° (s) 111
28. Grade 4 (0) 114
29. Grade 4 (S) 114
3. 130. rist 2 32 2 20 66
aﬁ 31. List 2 32
32. Readiness in
2 Pri. I. 20
B |33. No. Concepts 81 63
% 34. Comput. Skills 56 12 31 55
B 135. Time Coacepts 44 22 43 98
% 36. Money Concepts 24 18
37. Measurcments 24
ZVERAGE 31 84
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Student BB, Huntsville

Grade: 3

Nhge: 92

Date Entered Resource Room: ZApril 27, 1971

A

C.

How classroom teacher described this child: (comments from nre-screening form)

Second grade teacher stated that "BB's" attention wandered easilu, had
difficulty remembering sounds of letters or commonly used words, and wrote
poorly. She felt he had difficulty in every area excent arithmetic. Also
she stated that he was distractable.

what I learned abcut this child during the diagnostic testing phase:
"BB" is a very personable, work~oriented, cooperative vounnster. His
attention span is quite good, and he is not hyperactive. There was no

indication of visual perceptual or fine visual-motor coordination deficits.

Major deficit areas--Specific things he could not do or had difficulty learning
or retaining:

"BR's" reading was at least 1 1/2 years behind grade level when he entered
the resource room. He read too fast and had poor word attack skills.

In spelling, he was lost in trying to match the phonetic sounds with the

.written letter.

He was very reluctant to try cursive writina; and when he did, he did
his work very slowly.

Methods and materials tried:

Failures: In "BB's" case, the Open Court reading series was not the most
successful method of reading for him hecause he did not need to establish an
approach to reading. He already had one. Open Court with its unicue methods
was too burdensome for "DB". He needed reinforcement and extension of skills
rather than a complete new foundation.

Successes: Zny "pure" nhonics work was very profitable for “pr". Kottmeyer
spelling instruction worked well. "DPP's" handwritinag skills were enhanced by
the detailed instruction offered in "Visual, Auditory, Kinesthetic, Tactile
Skills to Reading Writing and Snelling.”
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What should be done in the future? (assuming there will be a resource room
available to him if he will still be in elementary school) What are his
chances for future success? ’

"Bn" would profit by another ycar in the resource room to bring his
academic work up to an average level. If he does receive this snecialized
instruction, I feel he will have successful school expcriences.

Other obscrvations and recormcendations. (Comments from "DRR's™ third grade
teacher) '

“DBB" is not the same child now as at the beginnina of this school term.
I don't mean that he is excelling in any one category, but he has improved
notically in every activity. He is curious, anxious, interested, relaxed,
and most important, a hapoy child. He is critical of his work, is aware of
times that he does well, and loves praise and apnroval. He i~ also aware of
times he does not do his best, and is willina to try again. One thing
especially I notice is that he now plans, or organizes, his written work
before he starts. He still needs morc time than that for an average student;
but give him time, some approval, a touch of intcrest~-and he can please the
teacher, which he likes to do!
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THO~-YENR RECORD OF
ACHIEVEMENT IN LZNGUAGE SIILLE
AND 7RITHMETIC

SLD PESCUINCE ROOM, NUNTSVILLE

Test #1 - 2April, 1971
Test #2 -~ rpril, 1972

STUDENT cC GRADE 5 (1971-72)
SuUBJ. 1PX. SCORE | SCORE | SCOFRE HIGHEST PERCENTAGE SCORE
ARED ITEM SCOPE | TEST #1 | TEST #2{ TEST #3| LEVEL aTTaInep{  OF HIGHEST
: N IMTAINED LEVEL
1. Letters (Names) 30 20 100
§ 2. Ietters (Sounds)| 30 26 87
% 3. Initial Sounds
E {Words) 10 10 100
4. Final Sounds 10 10 100
5. Blends 10 10 100
6. List 1A (PP) 0
7. List 1B (PRI) 100
a 8. List 1C (lst) 205
B | 9. List 2z (2J21) 222
a 10. List 2C (21) 178
& | 11. List 32 (32) 215
= 12. List 3p (3%) 366
13. List £ (Ith) 421
14. Preprimer (Q) 38
15. Preprimer (S) 52
l6. Primer (O) 54
17. Primer (S) 50
18. Grade 1 (0} 54
% 19. Grade 1 (35} 65
5 | 20. crade 2§ (0) 84
% 21. Grade 22 (5} 78
§ 22. Grade 2? {0) 76 72
E 23. Grade 23 (S) 65 65
24. Grade 3. (0) 100 29
25. crade 3% (s) 103 103
26. Grade 3§ (0) 71 .65
27. Grade 3~ (S) 111 111
28. Grade 4 (0) 114 107
. 29. Grade 4 (S) 114 113 a 99
gg 30. List 1 32
%H 31. List 2 32 19 29 2l
32. Readiness in
9 pri. Z. 20
E 33. No. Concepts 81 65
& {34. Comput. skills 56 33 71 73
E 35. Time Concepts 24 £3
< |36. HMoneu Concepts 24 20
: 37. Measurements 24
AVERAGR i 194
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Student C€C, Huntsville
Grade: 5

Age:

11-6

Date Entered Resource Poom: JApril 12, 1971

L.

How classroom teacher described this child: (Comments from pre—~screenina form)

The fourth grade teacher stated that "CC" has qross motor problems, poor
hand-eye coordination, difficulty with reading, writing, arithmetic, and
Spelling. She stated his writing vas atrocious, and he was unable to copy
any mark from the board.

What I learned about this child during the diagnostic testing phase:

Very poor fine motor skills--writing is almost illeqgible~-reading on
rade level with good comnosition. Spelling was noor but mainly due to
writing difficulties. He tried veru hard to compensate for his difficulties
through "chit-chatting" constantly.

fajor deficit areas--Specific things he could not do or had difficulty learning
or retaining:

Hriting~-poor sizec of letters--some reversals--trote too fast

Snelling-—a year behind grade level

Math~~weak in problem solving skills and reasoning--multiplicaticn
was alsc a problem

Fine motor skills such as cutting, »laying jacks, hitting a ball
suspended from a string with a bat (Pathway) were very noor

HMethods and materials tried:

Failures: Frostiqg materials (worksheets) seemed tc give very little
help. 2 larger size pencil or even a pencil with a rubler ball on it did
not give any help for Hs writing problem. Tracing desians and writing
showed very little worth in "CC's" »nroqgress.

Successes: Any combination of art activitics with fine motor skills
such as various forms of stitchery, cuttino-put sport nictures to make
a poster, building a loom, and weaving were outstanding. Color-lined paper
and an extensive review of letter shapes and nractice in single and joined
letters using various writing tools were successful, The black rarquetry
gset with its exercises was very cood. Pathway and the workbooks in Reading/
‘rhinking Skills were excellent for "CC". FHis math skills improved through
working with the money workbook, "iloney l'akes Sensz," and spelling was
improved through studyirg phonetic natterns and work in "Dr. Spello.”
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lhat should be done in the future? (assuming there will be a resource room
available to him if he /i1l still be in elementary achool) What are his
chances for future success? '

I Fecl like "CC" does not need the help of the resource room teacher
any longer. His grades in writing in his classroom are now averaaqe, and
he is making above aversge qrades in other areas. I feel that he will have
successful school exreriences from now on.

Other observations and recommendations:

One very rewarding fact that came from working wich "CC" was that his
eye doctor said that he no longer needed to wear glasses. The doctor
stated that through the specific work I did in strengthening his visual-
perceptual skills and hand~eye coordination skills, his eyes no longer
needed glasses. 9"CC" and bis parents were thrilled. The eye doctor had
"CC" on a program narallel with mine for quite a while nofore he came to
the resource roonm. Mpparently that program, together with the help he
received in the resource room did the trick!
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Wwi-YEAR RECORD OF
LCHIEVEI'ENT IN LANGUAGE SKILLS
NN ARITHMBTIC
SLD RESOURCE ROCY, HUNTSVILLE
Test #1 - April, 1971

STUDENT DD GRADE 1 (1971-72) Test #2 - npril, 1972

PERCENTINGE SCORE

SUDJ. R 17X, SCORE SCORE SCORE HIGHEST
AREA ITEr SCORE TEST #1 TEST #2 TEST #3 LEVEL ATTZINED AT?[‘VIIJ;F{;H?;IV‘EL
1. ILetters (Names) 30 18 28 g3
2. lLetters (Sounds) 30 0 22 73
3. Initial Sounds
(Words) 10 a 2 20
4. Final Sounds 10 0 9 90
5. Blends 10 o) 8 80
6. List 17. (PP) 40 27 38
7. List 1R (PRI) 100 2 £
8. List 1C (lst) 205 100 1l = 49
9. List 22 (2}) 222 :
10. List 2B (21) 178
11. List 3A'(32) . 415
12. List 3B (37) 366
13. List 4 (/th) £21
14, Preprimer (O) 38 23 38
15. Prerrimer (S) 52 52
l16. Primer (0) 54 53
17. primer (S) 50 48
18. Grade 1 (0) 54 44
19. Grade ll(s) 65 58 1 89
20. Grade 27 (0) 8¢
21. Grade 22 (s) 78
22. Grade 22 (0) 76
23. Grade 21 (5) 65
24, Grade 31 (0) 100
25, Grade 32 (5) 103
26. Grade 32 (0) 71
27. Grade 3 (8) 111
28, Grade 4 (0) 114
29. Grade 4 (8) 114
30, List 1 32
31. rist 2 32
32. Readiness in
Pri. 2. 40
33. No. Concents 81 18 %9 60
' 34. Comput. Skills 56 3 8
35. Time Concepts 44 0 14 32
36. Maney Concepts 24 0
37. Measurements 24 0
AVERAGE 1 67
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Student DD, Huntsville

Grade: 1

Age: 8°4

Date Entered Resourcc Room: Anril 13, 1971

... How classroom teacher described this child: (comments from nre-screenine form)

In describing "DD's"” academic problem, the teacher stated, “He is
lost more of the time in all academic work. Pretends he knows, and really,
I think he wants ve_y much to learn. His interest snan is very short. He
seems to me to have some mental problem when it comes to learning.”

B. Behavioral patterns:

“DD's" a very personable, cooperative, eager youngster who is somewhat
overactive. His major symptoms include slow auditory nrocessing, short
attention span, hyneractivity and articulation disorder. He was rated cn
the Gates as a non-reader. He has no major visual nerception or visual-
motor coordination deficits.

C. Major deficit areas--Specific things he could not do cr had difficultn
learning or retaining:

"Dp" did not know colors, numbers, items in sequential order (names
T of days) and had absolutely no word attack skills. His processing of
audi tory information was so slow that I absolutely kad to be sure that his
attention had been obtained hefore I proceeded with short verbal directions.
It is very difficult for him to learn names of anything such as colors, and
mastering these problems require weeks of work. In learning letters and
sounds, he had a great Jeal of difficulty distinguishing between "1" and
"n"., Math is also a major deficit area.

S—

i D. lMethods and materials tried:

Failures: When I first attempted to teach "DD" the names of the days
of the week, I would point to the days on the calendar, say them, and then
try to get him to reneat them. We went through a month of agonuy like this
wity no nrogress whatsoever. Finally, one day, just out of frustration,
I wrote the names on word cards (he bhad no reading skills at this point)
R and gave them to him to look at as he recited the days and whamo! he

learned them almost instantly with just the help of those word cards as
.-visual cues. :
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Successes: Open Court has been most successful for his reading. Using
cursive writing instruction (something he is wild to lecarn because he will
be ahead of his classmates) as a reward for progress in his readina has
worked wonderfully. lis strong visual-motor skills allow cursive writing
to be very easy for him to master. The DLM luditory Tapes have improved
his auditory processing amazincly. "DD” also responds well in working
with older boys in reading games. He is able to beat them in gross~motor
games casily.

E. WMhat should be done in the future? (assuming there will bc a resourcc room
available to him if ke will still bc in clemcntary school) fthat are his
chances for future success?

Zllthough "DD" has made outstanding progross this pest year, I feel
like he would profit greatly from the resourcc room for at least one more
year. If he continues to reccive specialized help, I feel he will be
successful in school in the ycars to come.

F. Other ubscrvations and recommendations. (Comments from "DD's' nresent teacher)

"pp's" listening ability in the classroom has imnroved. He still has
trouble listening guietly to all instructions and wants to bcgin before
everything is rcady. Hc is very willing to tacklc nearlu any problem on
lessons. At the beoginning of school, this was not so. He cven would say
that he couldn't do this or that and wouldn’t try. Also, now ke works very
hard to sound out words that arc unfamiliar. Ifuch progress has been shovm
herc. He has gained sclf-confidence and is cven able to discipline himself
morc now. :
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Affective Domain

Objective II 2-2. Students 2ill disrlay = nositive responsc and value for
the school environment as demonstratced through their sclf-csteem and their
self-dirccted activities as mcasured by tcachcer-made rating scales.*

II n-2

In the affective domain, it was lcarncd that these students rated themsclves
high, using the HERDC sclf-image survey scale. Thoir average (one resource room)
was 3.99 out of a possible 5.0. This was thc highcst average scorc made amonqg
the five groups tested. Thc high scorc may be attributed to the fact that there
was special effort to clevate student sclf-image within this group. Zlso, the
individual attention given to those students by the instructor probably helped
the students to feel good about their achicvements.

The samc group scored an average of 4.12 on post-test. On a test of

. significance, using the .01 level of significance for a two-tailed test, at

14 df, a t of .60 was obtained, showing that the aqain of .13 between pre- and
post-test was not significant. Sce Table XXIII. 2 summary of all groups tested
on the Sclf-Im~ge Survey is shown in Table XXIV.

thor evaluative results may be found hv reading the casce historics of all
SLD students in the two resourcc rooms of this project. Thesc descriptions
were written by the resource room tcachers.

*The Self-Image Survey Scale was not developed and ready for usc until the

second year of this project.
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COMPARISON OF PRE~ MND POSI-TEST SCORES

TADLE XXIII

SLD RESOURCE ROOM, H/RRISON
SELF--INNGE SURVEY

T SLD

ITEN PF?%?%?CE ROOK: GAIN
POST~TEST
1. I am neat and clean *4,13/4.40 .27
2. I like the clothes I wcar 1.26/2.53 .17
3. I am happy and checrful 2.27/3.87 .60
4. I am good locking (prctty) 3.20/3.33 .13
5. I am good to other peopi. L.487 /4,47 .00
6. I am smart 3.43/3.20 -.23
7. I am brave 2.33/4.47 14
8. I am healthy 4.00/4.20 .20
9. I am strong G040, 27 -.13
10. Other children like me 2.07/4.07 .00
11. Grown'ups like me A,07/%.53 . 26
12. I am.a leader 3.73/4.00 .27
13. I am good in games and sports 2.07/4.33 .26
14, When I grow up, I will be

famous 3.07/3.93 .86
GROUP ZVERAGES 3.8¢/4.12 .13

*First fiqure represcnts prc-tcst; sceond figqure, post-test.

This test was not develoned and readn for use until the second year of this
project.
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TADLE XXIV -

AVERIGE SCORES ON EINCH

TEST ITEH, ALIL GROUDS TISTED
SELF-II'7’GE SURVEY

SLD Stir GPADE | 57H GRADE | STH GRADE| COMDINED
ITEN Riﬁgghcg CLASS #1 CLZSS #2 crass #3 | averaces
1. I am neat and clean *3.13/4.40 4.05 **3.71/4.00 3.89 2,03
2. I like the clothes I wear 4.3€6/4.53 .63 £,50/4.35 4,63 3.50
3. I am happy and cheerful £.47/3.87 J.17 3.86/4.00 £.00 4.06
4. I am good looking (pretty) 3.20/3.33 3.03 3.07/3.29 3.37 3.22
5. I am good to other pcople L8774, % 3.91 3.86/4.07 3.47 4.04
6. I am smart 3.43/3.20 3.40 3.00/3.07 3.31 3,24
7. I am brave d.33/4,47 2,00 4.21/3.79 £2.05 1.14
8. I am hcalthy £.00/4.20 3.89 © 3.93/3.71 3.84 3.53
9. I am strong £.20/4.27 3.83 3.71/3.93 Z.11 4,04
10. Othér children like me 2.07/4.07 3.9 3.43/3.36 3.79 3.78
11. Grown'ups like me £.07/4.53 2.43 4.07/§:ZJ*W 4,00 4,14
12. I am a lcader 3.73/4.00 3.23 3.07/3.07 3.00 3.35
13. T am good in games and
sports 2,07/4.33 2,14 3.64/3.79 2,00 4.00
14¢. when I grow up, I will be
_ famous 3.07/3.93 3.03 2.29/2.50 3.21 3.01
GROUP AVERAGES. 3.99/4.12 3.8¢ 3.60/3.62 3.76 3.82

F et

*First figure represcnts pre-test; second figure, post-tost
**First fiqurc represcnts first test taken March 27; second fioure, ro-test taken March 31.

The correlation between test and rc-tost was .82, showing that the test is reoliable.
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Psychomotor Pomain

Objective II 2A-3. Students whose lcarning disabilities are related to a

sensory deficit in motor response will show ¢ain in imitation and manipulation
as related t the process of sneech, languace, reading, writing, and arithmetic,
as measurcd by obsqrvation by specialist tcachers and consultants.

II 73

2 sample testing showed a gain of 9.8 nercent botween nre- and nost-test

over a two-ycar period on visual pcrceptual motor skills (Table XXV), and a

gain of 59 porcent on aqross motor skills (Tables XXVI and XXVII). Tablc XXVIII

shows the two-ycar gain of cach student in scnsory-motor skills to be 40 nercent.
The gain in auditory pcrcentual-motor skills (Table XXIX) was 2€ percent. Table
XXX shows that ninc out of ten students obtained a pcrfcet score in time concepts

an post-test.
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TABLE XXV
(CEJECTIVE II A-3)

LCHIEVEMENT IN
~ PERCEPTUZL MOTOP SKILLS (VISUAL)

SLD RESQURCE ROOM, HZRRISON

STUDENT
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TABLE XXVI
(CDJECTIVE II 7-3)

ACHIEVEMENT IN
GROSS FOTOR SKILLS
SLD RESCURCE ROOM, HIRRISON

SKILLS IN WHICH GRIN WPS MADE _ o~
[ N

IR 8

STU 5 5 : 7

Tl e Bl e el Bl el Bl ES] e lE e :

";'4 = ) o] ) 2o sl ! . .:: ) ]
JIE S S| 5|8 58| 8 HE] Y8 &5 | s8] & | Ba
SIEBlSI2 1818|383 88| g Sk | 88k o =
glujol2le|8]lRlaldleal fan R PR G ﬁ‘}u
B X X X X X 45 21 28 39 18 85.71
C X X X X X 25 18 26 35 17 94. 44
D X X X X X X 45 18 29 37 19 105. 56
G X b4 X b4 45 23 27 .38 15 65.22
H X 45 28 29 36 8 28.57
I X X X X X 45 21 28 34 13 61.90
J X 45 23 24 34 11 47.83
K X X X X 25 22 26 35 13 59.09
M X 45 28 29 40 12 42,86
N 45 25 25 34 9 36. 00
AVERAGES 45 22.70 27.10 36.20 13.50 | 59.00
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TABRLE XXIX

{(OBJECTIVE IT 2~1,3)

ACHIEVENENT IN

PERCEPTUAL~MOTOR SKILLS (AUDITORY)
SLD RESOUPCE ROOM, HARRISON

SKILLS IN WHICH GiIN WAS MADE o N
[ (43 ) <]
9 803 S I N &
.. o) R O & o =
STUDENT |DECODING VOCAL  |mprmory |spourmcs | BB S8 3| 88 | 488 - | 8.
: ASSOCIATION 29| B8SH| S 28« S [
SG|lAnk| oy | dwa | @ o8
B X X 20 | 14 14 18 4 28. 59
c X X 20 | 14 14 16 2 14.29
D x X x 20 | 13 14 15 2 15.38
e X 20 | 14 14 16 2 14.29
H X 20 | 14 14 15 1 7.14
T X X X 20 | 10 12 18 8 80. 00
J X 20 | 13 15 15 2 15.38
K X X X X 20 | 11 12 18 7 63.64
M x 20 | 14 15 16 2 14.29
N X ¥ 20 | 14 14 18 4 28.57
. AVERAGES 20 | 13.10 {13.80 | 16.50 | 3.40| 26.00
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‘ TABLE XXX
(OBJECTIVE II A-1)
ACHIEVEMENT IN TIME CONCEPTS
SLD RESOURCE ROOH, HARRISON
STUDENT POSSIBLE | PRE-TEST SCORE SCORE POST-TEST SCORE FERFECT SCORES
SCORE FALL, 1970 SPRING, 1971 SPRING, 1972 ACHIEVED
B 24 17 24 2¢ X
c 24 23 24 24 X
D 24 17 22 22
G 24 7 21 24 X
H 24 16 23 22 X
I 24 23 23 24 X
J 24" 16 24 24 X
K 24 23 2¢ 24 X
M 24 24 24 2.'4 X
N 24 .23 24 24 ¥
ZVERAGES 24 19.43 24 24
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GOAL II B. To assist in adapting and Jdeveloping instructiona.! materials
and techniques involving music, art, and basic studies for use in classrooms
for the educable mentally retarded in all participating schools.

BEH2VIORLL OBJECTIVES
Counitive Domain

Objective II B-l. Students will show an ipn_rease in knowledge and

comprehension in basic studies, especially in communications skills, as
measured by standardized achievement tests and teacher-made tests.

Affective Domain

Objective II B-2. Students will display positive response and value

for the school environment as demonstrated through school attendance,
self-direction and social adjuétmer;t, measured by teacher-made opinion
surveys, rating scales, anecdotal records and attendance records.
. IrB-2
P é‘wo EMR classrooms of Harrison participated in this effort (one
each from elementary and secondary levels). The teache_rs received
workshop instruction for the purpose of planning instructional érograms
in art and music for this special group of students. Supervisors
schééuled follow~up classroom visitation for the purpose of assisting
} teachers with their instructional _zu'ograms.j Specific activities were
recommended and instructional materials were fumisﬁed.
No attempt was made to follow the evaluation scheme planned for this
group, as there was little chance of providing evidence of a rela_ltionahip
3 between achievement in the basic studies and the program for an enriched

curriculum. There was no control groupn available for comparison.
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An iInstructional program was carried out, however, and it was evident
from observation that the participants, toth students and teachers, benefitted
in the areas of cognitive, affective, and psychomotor development. Also,

several instructional units in music and art were prepared for these students.
3. INSERVICE TRAINING

GOAL III 2. 7To provide Inservice training on released time for elementary
classroom teachers whose students are assigned to the learning disabilities

resource room.

BEHAVIORAL OBJFCTIVES

Cognitive Domain '

Objective III n-1l. Classroom teachers will be able to display knowledge

and comprehension of the basic educational problems of children with learning
disabilities, and will be able to apply this knowledge and comprehensicn to
students’ special needs in the classroom environment. The.ir‘ achievement will
be measured by tests constructed by specialist consultants.

Affective Domain

objective ITI 2~2. Classroom teachers receiving training under this

program will respond positively to the program of instruction as measured
by their responses on rating scales and by their follow-through activities,

as observed by specialist consultants.
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It was determined at the beginning of the program that classroom
teachers whose students would be scheduled to spend a part of each day
in the SLD resource room would need inservice training through which
they could gain insight into identification and instruction of children
With specific learning disabilities. One-day workshops were carried
out for this purpose. 2s a follow-up to this instruction, the SLD
resource room tea.chers held informal conferences with these teachers
concerning their students' progress in both the resource room and the
regular classroom. Through this effort, the clarsroom teachers
functioned as a part of the effort to give individualized help to these
handicapped studénts. Resource room teachers have reported that this
system of cpen communicatiqns has been beneficial in bringing about the
success of the program. These teachers displayed a knowledge of the
problem and were able, thercfore, to assist with thé over-all program.

The results of a survey scale on teacher attitudes concerning the
workshops showed that the average rating given the workshops by ail
teachers attending was 4.3 out of a possible 5.

Cog:.itive_ test results of a 5-day workshop are as follows: pre-test

average, 8.62 or 53.8 percent; post-test average, 14.94 or 93.4 percent.

GOAL III B. To provide inservice training on rzlezzed time ror elementary
classroom teachers (grades 1-6) where instructioral progranms in music and art

are to be initiated.
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BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective IIT B-l. Teachers will be able to display knowledge and
comprehension of basic concepts in art and music as measured by tests
constructed by specialist consultants.

Objective III B-2. Teachers will be able to display knowledge,

comprehension, and application of instructional techniques as demonstrated'
by their ability and success in fcllow-through activities in the class-
room. These follow-through activities will be measured by rating scales
constructed by specialist consultants.

I1I B-1,2

Teachers who participated in this phase of the program included all
elementary classroom teachers of Madison County, nine teachers of
educaticnally disadvantaged students in Harrison, and three EMR specialists
of Harrison. Aall inservice training was followed up by classroom
visitation by the art and misic supervﬁsors. These visits were for the
purpose of cansultation and demonstration as part of the effort required
to assist teachers to initiate and sustain programs of music and art
instruction in their classrooms.

The supervisors also assisted teachers in planning special music
programs and art displays for the school and community. These were used

as motivaticnal tools for both students and teachers.
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Evaluative results of cognitive achievement in thede workshops
showed an average score of 4.37 out of 10 possible on pre~test and
8.87 on the same test as a post-test, for a gain of 102 percent.

Affective Domain

Objective IIT B-3, Classroom teachers receiving training under

this program will respond positively to the program of instiuction as
measured by their follow-through activities, as observed by specialist
consultants.

Attitude surveg»forms were filled out by each participating teachef
following each workshop. The average rating given by all participants
on all items for all workshops was 4.31 on a 1-5 scale, with 5 as the

hiyhest possible score.

GOAL II C. To provide inservice training on released time for spevialist

teachers of children with learning disabilities.

BEHAVIORAL OBJECTIVE

Cognitive Domain

Objective III C-1. Teachers will be able to display comprehension

of and demonstrate application of the use of specially developed
instructional materials} as denonstrated by their follow-through
activities ir t*e resource rooms. Follow-through activities will be

rated by a scale co.. wiad by the specialist consultants.
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The two specialist teachess were allowed released time to meet at
the Center with other members of. the project staff. These sessions
were informal, and they focused on finding solutions to specific problems
in carrying out the program of resource room instruction. 2All sessions
produced positive results. The linc of communications was always open
among the administrative staff, specialist teachers, and the tcam of
consultants.

No formal evaluative activity was carried out for this phase of
inservice training, as it was always apparent from immediate feed-back

that these activities were producing the desired results.

GOAL III D. To disseminate all instructional materials and techniques

developed by this project which prove successful. (Long range)

BEHAVIORAL OBJECTIVE

Cognitive Domain

Objective III D-1. Specialist teachers and classroom teachers will

be able to display knocwledge, comprehension, and demonstrate application

of newly-adapted instructional materials and/or techn.iqués, as demonstrated
by their 'success in carrying out follow-through activities in the classroom.
Knowledge and comprehension will be measured by tests constructed by
specialist-consultants, and the application will be measured by rating

scales and by compilation of guartitative data.
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During the second ycar -°f operation five workshops were conducted on
the subject of Specific lLearning Disabilities. These workshops focused
primarily on familiarizing teachers, schcol administrators, specialists,
and parents with the educational aspects of the SLD problem. The total
attendance of these workshops was 539.

TIBLE XXXI
(OBJECTIVE II nB-1)

DISSEMINATION WORKSHOPS

Fy 1972
) DATE LOCATION yo. or No. OF | pyrarrow
PARTICIPANTS | SCHOOLS
_ January 26, 27, 1972 Little Rock 147 93 2 days
| February 10, 24, 1972 Fayetteville, U of 2 28 a 2 days
May, 1972 Rarrison 3 1 1 day
oOctober 18, 1971 Hot Springs 150 100 3, 1 hz.
s5ess10ns
December 3, 1971 Memphis 210 150 1 day
|
i
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Table IIT shows a list of dissemination workshops ccnducted by the project
staff during FY 1972.

Cognitive and affective evaluation and feedback on the Dissemination
Workshop in Little Rock, January 26-27, 1972, shows the effectiveness of the
techniques of presentation used by this staff. Following are the results of
that workshop:

An evaluvation of this workshop was made by the HERDC staff
in two areas: affective and cognitive. The affective evaluvation
consisted of a check list rating sheet which was distributed to
participants attending the last session, plus comments made by
these people concerning their personal observations of this workshop.
The ccgnitive evaluation was made by a comparison of results
of a pre- and post-test,

A description of evaluation procedures plus the results follows:
AFFECTIVE EVAIURTION

Check~list Rating Sheets

At the end of the final session of this workshop, participants were
asked to rate its effectiveness by marking an evaluation form provided
by HERDC. Five items were included on this form, and ratings were made
from five choices.-on each item. Numerical ratings were assigned to
each item with 5 as highest and 1 as lowest. Participants were not
required to sign these evaluation forms. Fifty-two participants
responded.

Ratings are as follews:
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AVERAGE POSSIBLE

ITEM _ RATING RATING
puality of instruction 2,37 5.00

2mount of insight received
into the types of problems

children have in learning 4,42 5.00
Understanding gained of

own students’ problems 4,42 5.00
Usefulness of teaching

techniques learned . 4.33 5.00
Gain of confidence in

ability to find ways

to help own students 4.16 5.00
Average of all ratings 2.28 - 5.00

Participants were alsc asked to make comments concerning what they
liked best and what they like least about the workshop. 72111 comments
have been copied verbatim and are included in Zppendix C.

COCNITIVE EVAIUATION

% pre~test was given to all attending the first workshop session;
however, only 18 of those were presentAwhen the post-test was given.

Thirty-two items were included on this test with a possible score -
of 16. The average pre-test score was 10.5, and the average post-test. .
score was 13.5. The average galin was 29 percent.

only the papers of those taking both tests were included in these
figures.

In May the State Title III Dissemination Office conducted a survey
among those attending the January 26-27 workshop on Learning Disabilities. .
Of those responding fourteen were using techniques learned in the ‘workshop;
four said they weie not. Twelve others said they plan to use some of the
methods or techniques in the fall. In addition, there were thirty requests
for additional workshops of more in-depth types of information recardina
the instruction of children with specif. learrning disabilities.
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Some of the types of workshops reaquested include the following:

Workshops for Reqular Classroom Teachers
Workshops for Superintendents
Workshops for Parents

Demonstrations Using Video Tape

Small Group Workshops (to provide cpportunity for
individual participation)

Workshops on Approaches for Older SLD Students

N1l responses to questions on the survey Form are included in
another secticn of this report.

Additional regquests for information during the 1971-72 year
include 19 inquiries from 16 different states. One principal from
southern Arkansas brought two classroom teachers to Harrison for a
one-day ccnference in May.

One request for a January, 1973, workshop at Harrison has been
made by a professor at Upper Iowa University, Fayette, Iowa. This
workshop wcould be part of an interim period course study.

Following is a summary of a survey conducted by the Disseminaticn Office
of the Arkansas Department of Education.

Those attending the Workshop on Ieaming Disabilities at Little
Rock on January 26-27 found thr material presented there useful.
Fourteen said they were actually using techniques lecarned in the
workshop, four said they were not. JZnother 12 said they planned to
use the ideas next fall. Some of the districts which are now using
the Harrison Center techniqucs are:

1. irkadelphia, where 74 children with readinc difficulties
are now using the visual and auditory perceptive materials.
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2. North Little Rock, where five children are using needlework
to strengthen motor ccordination. Ncw uses for materials
already cn hand were found to reorganize its curriculum.

3. Jonecsboro, where a resource room was established.

4, Little Rock used the material for parents at a mothers'
club meeting.

5. Paracould is using materials to reorganize curriculum for
SLD children.

6. Fort Smith has reached 276 teachers with bulletins which
are used to inform them about workshop methods.

Arkadelphia is plannina to sct up an SL. resource room in the fall,
and Searcy is working toward that goal. Several other districts have
similar plans if funds are available.
A dissemination project is leing planned by the Harrison Center
and the requests for further help made in this report will be channeled
there.
B. General Results
1. MAJOR CHANGES BROUGHT ZBOUT
On the basis of student success and teécher—parent acceptance of this project,
the SLD resource room will be continued under local support in the  Harrison schools.
In additicn, a second resource room has been added within the school system.
Due to lack of funds, the Huntsville resource ‘room will be discontinued;
however, acceptance of this program by the Huntsville teachers and administrators

. - has been demonstrated by the fact that the resource room teacher was asked to

cenduct a series of workshops for the Huntsville teachers, helping them to develop
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a plan for individualized SLD instruction that can be &arried on by thg

classroom teachers. Regardless of whether or not this plan will be carried

through to successful completion, the acceptance of this proaram has been

clearly demonstrated through this effcrt.

2. EVALUATION 2ND FEEDBACK
Early in tbg projcct period, it became evident that major emphaéis
must be devoted to familiarizinq school pcrsonnel and parénts with the problems
of specific learning disabilities, and that rather than devote effort solely
to the development of innovative instructicnal materials, the greatest need
was for the development of pre-screening tcols and other instruments needed for
identifying and nlacing the SLD cb;ld for instruction. There was ovefwhélming
eﬁidence from the outset of the project that there was little awareness or
understanding of specific learning disabilities as a definable problem,
separate from other learning handicaps. Teachers insisted on thinking of all
under-achievers as being in one or more of the follcwing categories.
(1) low menfality (EMR)
(2) poor background
{a) socially deprived
{b) economically deprived
(c) under-nourished

(3) emoticnally disturbed, or maiadjusted, due to environmental
factors '
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(4} lack of interest

(5) poor physical health

(6) acuity problems of sirht or hearing
(?) discipline problems

Many misconceptions as to the nature of the SLD problem were found to
stem from the attempt to adjust prior knowledge of cther problem areas to
explain this relatively new area of specific learning disabilities. It was
found that thesc preéonqeived noticns are hard tc dislodre; and that in order
te do so effectively, dné must be able to cite many detailed case historiles
which parallel, in some way, the teacher's prior kncwledgc of other similar
students. This tébhnique has been successfully demenstrated by the project
staff in all of its dissemination activities.

This project has assisted the Harrison schocols in develcopment of a
methcd of instructing SLD students through the use of teacher aildes. This
practice is likely to continue in some modified form throughout the coming
years. Perhaps the greatest benefit derived from this phase of the project
is that the classroom teachers have become involved with identificaticn and
instruction of children with learning disabilities. lMost teachers who have

had the training and experienceé affcrded through this project no longer think

~of the SLD child as merely a discipline problem. 2As a result of individualized

help these students are adjusting te the school environment and are pleased

with their own ability to succeed. This method of SLD instruction is worthy

' of emulation, and it will be described to personnel of other schools during

the dissemination pericd scheduled for the coming year.

136



Community acceptance of the project has been enthusiastic. Prnject staff
members have been invited to speak at many public gatherings, and the Immediate
feed-back from thesc appearances has always been enthusiastic and highly positive.
It seems likely t.hat the Harrison community will continue tc expect to have
special instruction for SLD students in their public sc;hc:ols.- This attitude could
never have been developed without the Title IIT effort.

Thc: fine arts component which operated primarily in Madison County has been
equally successful in that the students, teachers, administrators, and parents
became involved in promoticnal activities which :culminated in public displays of
student skills in art and music. These activities were so success::"al that there
is strong incentive now for the continuaticn of therinstructiohal | program of art
and music in the public schools of Madison County. Due to its large'r enrcllment,’
watson Elen)éhfa-z'y School in Huntsville was most successful in its promcotional
activities involving public viewing. 21l adm._inist;ators of all participating
schools displayed the highest degrec of cooperation and support for the project ,’

which proved a major factor in, the program's success in Madison County.

3. INFLUENCE ON OTHEI_? ACTIVITIES
The presence of fine arts oriented personnel cn -the staff has indirectly
influenced the developn:ex;:t of many community sponsored activities connécted with
the arts. Follou_'ixm is a list of activities which were developed during a
previocus Title III project, and have ccntinued to benefit by the presence of

Title IXT persocnnel in the community.
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lf The North Central Arkansas Concert JAsscciation haé develnped from
a $900 a year prcoject to an annual budget of $16,000, bringing natiorally-
known conécrt groups to Hairison for performances. These performances have
always been fully supported by the local community with some assistance from
the Arkansas 7rts Council and the Naticnal Endowment for the Arts.

2. The Harrison Art Leaque has developed from a faltering social club
made up of art enthusiasts to an organizaticn actively participating in its
own educational program in which many prominent artists and art educators
throughout the region participate.

3. Dance classes continue to grow in numbers and the talent grows in
quality from year to year. Fublic support for this educational service is at
an.all-time high. |

| 1. Tﬂe media center library serves both the school and the community.
This library, developed through a previcus Title III project is currently
maintained by the Harrison School District, and a plan is being developed for
sharing this facility region-wide. It is currently being ﬁsed by the local
schools, Head Start programs, Day Care Centers and by schools in the outlying
region whose teachers were formerly Title III staff members.

5. There is presently much community interest in building a community
center and auditorium. This interest has increased in proportioh:to the
build-up of activities promoted byllifie IIT perscnnel.

6. There is a qgrowing interest among :?aéhers"in the idea of individual-
izing instructicn. This is, in part, a result of thc tyre of inservice

training they have reccived through this‘project.
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7. Perhaps the greatest bencfit derived from this and previous Title
III projects is the community's crowing awareness of itself as a cultural and
eduggtional center for the region. Increased community oride as a result of
this awareness has bLecome stronagly cvident. Zttainment of this level of

community attitude toward education has bcen a prime objective of Title ITI

throughout two projects.

4. EFFECTIVENESS OF Tt;IE USE OF TEACHER AIDES FOR
| SLD INSTRUCTION
(RE: Projected ictivities, Continuation Propcsal, FY 1972)

Five teacher aides and the teachers whom they were to serve attended a five
day workshop in specific learning disabilities. XAs a part of her duties in
school, each aide was assigned certain children who had been identified as
children with learning disabilities, and appropriate materials were furnished
by HERDC. Each aide was to provide Qither small croup cr individualized
instruction to the SLD students during a part of each day. It should be noted

_ that theselaides wore unusualily competent in that all had>cbllege traininn and
some hed ccllege deqrees.

While this plén proved workable, there were certain limitations due to
extremely overcrowded conditions in these schonls. 2lso this plan would h;ve -
been more efficient if thc HERDC staff had had the timec for closer supervision

and more parent conferences.
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Many of the SLD students served throuch this approach made prcaress,
and evaluative results indicatc that this plan is workable. The following
conclusions have been madc.

l. This is an econnmically feasible approach to tecaching children
with specific lcarning disakilities.

2. This approach would bc particularly useful for helping students
with less severe learning disabilities.

3. Normally, the results from this plan would not be as effective
. as a resource rocm, kut mecre students could re served at less cost.

(=N

As the area of specilic learning disakilitics is so specialized,
a supervisor is needed to work closely with the aides in order to
provide assistance in setting up instructional programs and to
confer with parents.
5. This plan was of value to these schools. As a result of this
plen, the faculty became better informed as to the identification
and instruction of SLD students. Many of the SLD students
improved in their disability areas and improved in their attitudes.
Cther students with extremely sceverc dlsabllztzes werc: referred
for placement in a rescurce rcom.
5. LIBRARY CIRCUZATION
Although no objectives concernine use of the Center Library were included
in the plan, the instructional materials and equipment played a vital role.
Table XXXII indicates the extent of the library circulation to teachers during
Fy 1972. Estimating 30 students per classronm, the total check-cuts, 8,648 X
30 = an approximate c1rculat10n of 259,*,0 for the ycar. It should be noted,

however, that many of the items checked out were sets which included sevaral

separate items of instructional materials. FEach set was recorded as one item.
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kalso, many of the check-outs recorded represent check-outs to school
librarians. In many cases, these items were .circulated to several classrooms
before being returned tc the Center Library. No recorld was kept of this
additional circulation. These circumstanceé, however, make the final figqure
of 259,440 a ccnservative estimate.

An evaluation summary is included with the End of Project Report,

part II, Section II-D, page 49.
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Zip~cnrifx A-1

HARRISON iDUCATIONAL RESEARCH AND DEVELOP:ENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

TEACHER GRADE

SCHOOL DATE

ART CONCEPTS AND TERMINOLOGY TAUGHT IN
Y CLASSROOM
Check only those items which are included in your instructional pfogram:
Design Elements and Related Concepts
Contrast
____ Repetition
Balance
Movement
Geometric Shape
Space
Distance
Variety
Characteristics and Concepts of Color
Warm
_____Cool
Dark and Light
Doﬁinénce
Primary Colors
Secondary Colorsk

Mono-color




2nnendix A=@

Tactile Concepts
Texture
Soft
Hard
Smooth
Art lMedia
ﬁésel Painting .
Tempe;axzainring
3-Dimensional
2-Dimensional
Other Concaepts
Creativity
Innovation
Improvisation
__ Originality
Imitation |
Copy
e Realism

e Abstraction




Appendix B

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS
SURVEY OF ARTISTS

Place a V//in front of each name of an artist.

Do not guess. Check only the ones whem you know to be artists.

1. Van Goch
2. Armstrong
3. Roberson
4, Da Vinci
5. Rembrandt
6. Piecasso
7. Cornell
8. Brueghel
9. Kainer
10. Vallett
11. O'Leary
12. Renmington
13. Bloom
14, Durer
15. Jordan
16. (Gesell
17. Degas
18. Renoir
19. Rodin

20. Allen




Anmendix C=2

EVALUATIVE COMMENTS BY
DISSEMINATION WORKSHOP PARTICIPANTS

1. As an elementary principal, I gained valuable help in area of communication
with parents, teachers, and community as well as ways to help my SLD teacher.

2. 1 am a Resource Teacher, and I have gotten many useful ideas. The workshop
has been an excellent reinforcer to me. ifaybe I‘'m doing some things right!

3. 1I've been in a Resource Room 3 1/2 years—--this has been one of the best
t workshops I've attended.

4, 1 was very pleased to see this information being disseminated to all school
personnel. I feel that public relations is of utmost importance to the
progran in any area. You are exemplary and to be commended for your .ine
growth and success. '

5. I feel that the workshop was very good due to the fact that the speakers
have really been there.

6. Liked the demonstration of materials.

‘7. I hope to use several ideas.

8. Most informative, expect to use some of approaches with my EMR.
9. Very good. Outstanding.

V. 1 have enjoyed the workshop and feel I understand my child's problems much
better. Wish he could be in an SLD classroom.

11. Many of the suggestions'have been of help to me personally, but the situation’
in my school is not flexible and inmovative enough to take up such a program.
I hope we can push it some.

12. The mAtérials were very helpful. Also, the ways of making our own materials.

13. Auditory perception should be covered a little more thoroughly since it
plays such an important part in learning. The resource room teachers' comments
were very helpful and thought provoking.

l4. 1 enjoyed the materials you showed. Also, am thankful for the book you
furnished. It made the workshop that much more valuable. ‘Thank You."

15. I feel the auditory perception was made clear (meaning). It is going to
help me help three children. I plan to loan my manual to classroom teachers
which may be helpful. 1 have been here two days. I hope more workshops will
come here. . .




16.

17.

18‘

19.
20.

21.

22.

23.

24,

25.

26.
27.

28.

29.

Appendix C-2

We are interested in beginning work in this area. Thanks so very much for
making this opportunity available to us.

Enjoyed the spontaneous nature of the workshop and the obvious tean spirit.
Also use of materials at hand--creativity.

I realize that space was limited; however, I wish the audience could have

participated more fully in more of the learning activities.

I enjoyed this, and I am 7lad to have had this insight.
I was only able to attend a short session but was very favorably impressed.

Very well presented, but I wish we could have broken dovn in spall discussion
groups for at least a couple of hours.

Will try and use different method--example: spelling, math, plus give
self-inage test.

Scores would have of course been much higher had I been here the full two
days. This last 1/2 day was all I could get off.

This workshop afternoon has whetted my desire to attend more, and I firmly
intend to nake use of the helpful suggestions heard here. Congratulations

on a well organized and deeply interesting program.

You seem so0 willing to help send information and to be of scrvice in any

way. The nusical bell was really neat and also the addition and multiplication
board. All gave me new ideas.

Well organized!

The afternocon sessions get a little long.

Exbellent*-just wish more people who work with this type of child could
attend workshops of this nature.

The workshop has becn very informative and inﬁeresting. The booklet is

excellent and will be helpful in nany ways.

Bo&klet is very good.

The herl nresents ﬁuch useful information.

Good information in thé book--well prepared. Very good visual aidsﬂ

This was a well organized and well prescnted workshop.
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34.

35.

36.

37.

38.

39.

40,

41.

42.

43,

Appendix C-3

An impressed with enthusiasn and sincerity of panel participants and attitudes
toward their children. Only wish information could be more widely disseninated

anong all Arkansas teachers!

Here both days--and am much encouraged to continue pursuing the diagnosis
and application of more appropriate methods of reaching nany of our children.

I don't think session could have been improved on. Well done!

It couid be better presented in an outline forn.

Your enthusiasm, ideas, etc., were very enlightening. It is 2vident that you ‘
are doing a tremendous job. I wish there rere morc ways to get this type
workshop to inforn all teachers so that the SLD child can be found and helped.

Regular teachers need to be given opportunity to understand what the resource
roon is attempting. Parent groups need to be better informed.

A resource room would be a blessing in each school. Ifany techniques learned
these past few days will be used in my renedial reading room. It is frustrating
to know the time clement involved (30 minutes) is not enough time to work with
six children with such varied problern levels.

In working with rcmedial reading, I have seen that a number of my students
had problems. Through this workshop, I have found what their problems could

be.

This has been a good refresher: course in this area. This is my first
experience teaching a class of this type; and it's been 3 1/2 years since
I've had the course work.

I was here both days. I am an aidc, and wish that I had had something like
this before I started. I'm not sure I realized the inportance of trying
different ways to get through, because of their block. I think I will be
nore aware in the future. Previously, I have not had any training as to
just what a learning disability is, and I think that in general this was
helpful. I really appreciated the demonstration of naterials and the shared
experiences of some of the materials used by the teachers.



